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ABSTRACT

This research examined the effects of entrepreneurship education on entrepreneurial intentions of
University of Malawi UNIMA Graduates, the case of the Faculty of Commerce. The main
objective of the study was to establish if there was a relationship between entrepreneurship

education and entrepreneurial intentions of faculty of commerce graduates

This research used the survey strategy and it was a comparative study. A sample of 317 faculty of
commerce graduates from the period 2004 to 2014 was selected and self-administered
questionnaires were distributed. Stratified sampling was used and the population was divided into
four strata. In each stratum snowballing was used. The sample included BBA graduates (who
were exposed to entrepreneurship education) and BAC graduates (who were not exposed to
entrepreneurship education). The quantitative approach was used to establish if there was a

relationship between entrepreneurship education and entrepreneurial intentions.

Prior to administering the questionnaire to the respondents, it was pilot tested and the data
collected was analyzed using descriptive statistics and correlation analysis in SPSS. The
questionnaire was then amended to improve its quality. The researcher then conducted a
Cronbach alpha test on the questionnaire and the result was 0.804 showing that it was a reliable
tool for data collection. Descriptive statistics and correlation analysis were used to analyze the

data collected.

The results show that there is a very weak relationship between entrepreneurship education and
entrepreneurial intentions.  Entrepreneurial personality traits were evident in both sets of
respondents, but these were not correlated to entrepreneurship education. The study also revealed
that there is a very weak correlation between entrepreneurship education and perceived
desirability of entrepreneurship. Furthermore, the findings revealed that entrepreneurship
education at UNIMA does not have significant effects on the perceived feasibility of
entrepreneurship among faculty of commerce graduates. Finally it was also revealed that there is
no significant relationship between entrepreneurship education and the level of entrepreneurial

activity the graduates are involved in.

Vi
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CHAPTER ONE

INTRODUCTION

1.0 Introduction
This chapter presents the background of entrepreneurship education at the University of Malawi
(UNIMA) is given. It provides the problem statement, significance of the study, research

objectives, research questions and organization of the study.

1.1 Background to Entrepreneurship Education in UNIMA
Entrepreneurship was introduced as a course in the tertiary education in Malawi in 2004. Before
2004, students pursuing a bachelor of business administration only learnt Small Business
Enterprise (SBE) in their final year. In 2004 an entrepreneurship course was introduced and it
was initially offered at the University of Malawi (UNIMA), Malawi Polytechnic, to students who
were pursuing a bachelor’s degree in business administration and was later on extended to other
programs in the country. The aim of entrepreneurship education was to stimulate entrepreneurial
intentions among the students so that they would be inspired to start and grow businesses after
they graduate. It was expected that this would increase the pace at which individuals would start

and run successful small and medium enterprises (SMES).

Malawi is embarking on enterprise development as a means of eradicating poverty as emphasized
in the Malawi Growth and Development Strategy (MGDS) (Malawi Government, 2011). As
highlighted in the MGDS, private sector development is deemed crucial for development of the
Malawian economy. Entrepreneurship education is therefore perceived to be a crucial factor in
achieving the private sector development goal. UNIMA in response to this challenge introduced
the entrepreneurship education, firstly in the faculty of commerce at the Malawi Polytechnic, in
2004.

The aim of the entrepreneurship course when it was being introduced was to impart the culture,
philosophy and the role of innovation in entrepreneurship in order to transform students from job
seekers to employment creators. This was expected to ultimately contribute to national
development and poverty reduction. This is in line with the development aims of the country as

highlighted in the MGDS. In the faculty of commerce, students pursuing Bachelor of Business
1



Administration (BBA) study entrepreneurship course in their third year of the four year program.
In the final year they study Small Business Enterprise (SBE). Both of these courses are

compulsory or core.

In the entrepreneurship course students learn issues like entrepreneurship concepts; success
factors in entrepreneurship; opportunity identification; risk management; creativity and
innovation; types of entrepreneurship; harvesting and entrepreneurship growth problems among
others. In the SBE course students are exposed to issues like meaning and features of SMEs;
objectives and challenges of SMEs; success and failure of SMEs; contributions of SMEs to the
economy; formation of SMEs; operations management in SMES; business plans; marketing in

SMEs; SME financing; organization development; and decision making and controlling in SMEs.

Inclusion of entrepreneurship education at the faculty of commerce aimed at stimulating
entrepreneurial interests among the BBA graduates through enhanced knowledge and skills in
entrepreneurship and small business management. The expectation was that through the
introduction of such education the graduates would be empowered economically so that they
contribute to sustainable socio-economic growth and development of Malawi through enterprise

creation.

Literature indicates that there is a link between entrepreneurship education and entrepreneurial
intentions. Students who have studied entrepreneurship are more inclined to starting their own
businesses enterprises (Kuehn, 2008; Duijn, 2005; Krueger, Reilly, & Carsrud, 2000). As
highlighted in the National Statistics Office (NSO), it expected that entrepreneurship education
will improve the employment landscape in Malawi as the workforce is increasing at a faster pace
than job creation rate (National Statistics Office (NSO), 2014). According to the Malawi Labor
Force Survey report, by NSO (2014), 80 percent of the workforce is employed but out of this 55
percent are self-employed. However, according to the NSO (2014) report, 89 percent of the
working population is in the informal employment. This shows that entrepreneurship education is
important as the formal job market is not large enough to absorb all the labor force at particular

point in time.



There is existing literature, Jansen et al. (2015) and Keuhn (2008), that encourages the inclusion
of entrepreneurship education but limited research has been conducted in Malawi to establish if
entrepreneurial intentions exist after the graduation of the students. This research therefore

assessed the entrepreneurial intentions of UNIMA faculty of commerce graduates.

1.2 Problem Statement
UNIMA introduced the entrepreneurship course in order to stimulate entrepreneurial intentions
among the graduates for them to contribute to the economic growth and socio-economic
development of the country. As a country, Malawi is embarking on small and medium enterprise
(SME) promotion as a means of achieving sustainable economic growth and improving people’s
livelihood. As highlighted in the MGDS, improved enterprise creation and growth will
significantly improve the social and economic welfare of most Malawians. One of the issues that
have been highlighted as a significant factor to enterprise development and creation and growth

of the SME sector is entrepreneurship orientation and intention (Pretorius & Van Vuuren, 2003).

Enterprise development appears within the first theme in the MGDS of sustainable economic
growth in the MGDS (Malawi Government, 2011). Promotion of SMEs is high on the
government agenda as evidenced in the Micro Small and Medium Enterprise (MSME) Policy
(Malawi Government, 2012). One of the challenges highlighted in the Policy documents is the
prevalence of micro businesses with a high failure rate, and a missing middle of growth potential

enterprises.

As highlighted in the module aims of entrepreneurship course, entrepreneurship education is
believed to be a step towards addressing this challenge by inspiring University graduates to
pursue initiation and growth of their own enterprises. This in turn is expected to create jobs and

contribute to the output and addressing other economic challenges faced in our country



The entrepreneurship course has been offered at the Malawi Polytechnic to students pursuing
BBA since 2004 to date. The first group to have graduated after being exposed to such studies
graduated in 2006. Therefore BBA graduates from 2006 to date have been exposed to
entrepreneurship education. The groups before 2006 only covered the SBE course in their final

year. However, little has been established about the entrepreneurial intentions of these graduates.

UNIMA strives to ensure that its programs and activities contribute towards students starting
their own businesses and therefore help in achieving the national developmental goals. Despite
such intentions by the University, very few studies have been conducted by University of Malawi
to assess the entrepreneurial intentions of UNIMA graduates, particularly those who were
exposed to entrepreneurship education. It is against this background that this study has assessed
the entrepreneurial intentions of UNIMA graduates, with particular focus to the faculty of

commerce.

1.3 Research Objectives
The following are the general and specific objectives of the research.

1.3.1 General Objective
The main aim of this study was to find out whether entrepreneurship education in UNIMA has

assisted in developing entrepreneurial intentions among its graduates.

1.3.2 Specific Objectives
Specifically this study has the following aims:

a. To assess the presence of entrepreneurial traits among UNIMA faculty of commerce
graduates
b. To examine the effects of entrepreneurship education on perceived desirability of

entrepreneurship of faculty by commerce graduates.

C. To examine the effects of entrepreneurship education on perceived entrepreneurial

feasibility of faculty by commerce graduates



d. To assess the relationship between entrepreneurship education and entrepreneurial

activity among faculty by commerce graduates

1.4 Research Questions

The following are the research questions of this research:
a. To what extent do the graduates possess entrepreneurial personality traits?

b. What is the relationship between entrepreneurship education and perceived

entrepreneurial desirability for faculty by commerce graduates?

C. How has entrepreneurship education affected the perceived entrepreneurial abilities of the
graduates?
d. To what extent does entrepreneurship education affect entrepreneurial activity among

faculty of commerce graduates?

1.5 Significance of the Study
This is an empirical study on how entrepreneurship education contributes to development of
entrepreneurial intentions and later the actualization of entrepreneurship in Malawi. It can be
used as a tool to enhancing the performance of the MSME sector in the country. The results from
this study will fill the knowledge gap as far as entrepreneurship education and entrepreneurial
intentions are concerned.

This study will assist in assessing whether the introduction of entrepreneurship education in
degree programs have positively contributed to the initiation and growth of entrepreneurs in the
country. Results generated from the study would assist to inform the curriculum development and
review at UNIMA and other universities in coming up with effective entrepreneurship education.
Further, it will assist policy makers to identify factors that influence development of
entrepreneurship culture among the university graduates and possibly identify means to enhance

them so that the intentions translate to actual enterprises.



1.6 Organization of the Study
The study is presented in five chapters, including this chapter. Chapter two presents the literature
review on small businesses; entrepreneurship education; entrepreneurship intentions; and the
conceptual framework. The research methodology that was used in this study has been explained
in chapter 3. This includes the research strategy and design, population and sample size, data
collection and analysis and the sources of data. Presentation of results, discussion and analysis of
the results is in chapter 4. Chapter five concludes the findings, gives recommendations and

provides areas for further research.



CHAPTER TWO

LITERATURE REVIEW

2.0. Introduction
Entrepreneurs are said to be angels of economic growth. For one to engage in entrepreneurial
behavior, it is a prerequisite that they should have entrepreneurial intentions (Kuehn, 2008).
Entrepreneurship  education is being promoted worldwide as a means of stimulating
entrepreneurial behavior. Entrepreneurial intentions are believed to be central to understanding

entrepreneurial behavior that an individual is likely to engage in (Kuehn, 2008).

In this chapter, literature review on the relevant studies that have been undertaken in the field of
entrepreneurship  education has been presented. It covers definition of entrepreneurship;
entrepreneurship and small business development; entrepreneurship education; entrepreneurship
as a planned behavior; theories of entrepreneurship intentions; and the conceptual framework.
The section has discussed the findings from previous researches which have been used to show

the gap that has been identified in this research.

2.1. Definition of Entrepreneurship
There is no universally accepted definition of entrepreneurship, though the study of
entrepreneurship has a long tradition (Cunningham & Lischeron, 1991). The word entrepreneur is
derived from the French verb entreprendre, which means to take on (Mwatsika, 2015). Ahmed
and Seymour (2007) in a scrutiny of the terms entrepreneurship and entrepreneur Cantillon
(1730) defines entrepreneurship from the perspective of self-employment and entrepreneurs as
people who risked purchasing goods at particular prices to sell at tentative prices in the future.
According to this perspective, entrepreneurship encompasses everyone who is self-employed and

this is the common use of the term entrepreneurship.

Schumpeter (1934) considers an entrepreneur as an individual who initiates innovative change

within markets and this result in new or improved goods, new methods of production, new
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markets, new sources of supply, and/ or re-engineering of business management processes.
Drucker (1985) advanced this thought by regarding an entrepreneur as a person who looks for

change, adapts to it and exploits the opportunities emanating from the change.

The main characteristics of entrepreneurs include: risk taking (Cantillon, (1730); enterprise
management (Say, 1816); innovation (Schumpeter, (1934); entrepreneurial alertness (Drucker,
1985; Mwatsika, 2015). After looking at all these perspectives on entrepreneurship, the term has
been defined as the process by which opportunities to create future goods or services are
discovered, evaluated and exploited. Entrepreneurs are at the heart of entrepreneurship (Shane &
Venkaataraman, 2000). Entrepreneurs, therefore, are individuals who create new enterprises
through a dynamic process that involves activities such as acquiring equipment, setting up
production processes, recruiting workers and establishing legal entities (Cunningham &
Lischeron, 1991; Ebner, 2006).

2.2. Entrepreneurship Development and Small Business Development

Entrepreneurship development is considered key for the development of most countries in Africa
and Malawi is not an exception (Malunga, 2013). Entrepreneurship development involves
improving entrepreneurial skills and knowledge through structured training and institutional
building programmes that focus on people who wish to start or expand a business (Mwatsika,
2015). The aim is increasing the number of entrepreneurs in an economy so as to improve the
pace of new venture creation thereby speeding up job creation and economic development.
Entrepreneurship is seen as a tool for wealth creation, employment creation and economic growth
(Mwatsika, 2015).

The Maasdorp and Van Vuuren Model of entrepreneurship development (1998) highlight several
factors that contribute to entrepreneurship development in a country. This model suggests that
entrepreneurial orientation, the supportive environment and the cooperative environment are
important factors if entrepreneurs are to enter and stay on the market (Pretorius & Van Vuuren,
2003). This ultimately impact on the success of businesses in a country. Entrepreneurship
development involves various stakeholders including the government and its agencies, academic

institutions at all levels and the private sector (Mwatsika, 2015).



According to the model, it is important for the government and other stakeholders to be involved
in stimulatory activities that change people’s mindsets and motivates them to desire the practice
of entrepreneurship. The supportive environment involves creation of laws and policies that are
conducive for venture creation as well as enhancing access to critical business support services
for startups such as finance, training and development and access to markets. Sustaining activities
involve creating an environment that ensures continuation of the practice of entrepreneurship to
avoid premature death of established enterprises (Mwatsika, 2015; Pretorius & Van Vuuren,
2003).

Entrepreneurs are individuals who establish new businesses through a dynamic process (Ebner,
2006). Entrepreneurship, therefore, results in the establishment of new business ventures. Usually
these entrepreneurs start their businesses small and as time goes the businesses may now grow
into large enterprises, especially as they reinvest the profits. A small business may be defined as a
business that is independently owned and managed and usually does not dominate its market
(Longenecker, Moore, & Petty, 2003).

2.3. Entrepreneurship Education
Entrepreneurship education refers to an instructive process involved in promoting entrepreneurial
activities, behaviors and mindsets (Keat, Selvarajah, & Meyer, 2011). It involves activities that
are there to develop and enhance the knowledge, skills, behavior and attitudes of individual and
groups to assume the role of entrepreneurs (Osemeke, 2012). Entrepreneurship education is
believed to create and increase awareness and promotion of self-employment as a career of first
choice among young people. Entrepreneurship education is mtended to transform the students’
mindsets in order for them to understand entrepreneurship, to be entrepreneurial and to become

entrepreneurs who will initiate their own businesses (Binks, Starkey, & Mahon, 2006).

Entrepreneurship  education at all levels is considered to be crucial in stimulating
entrepreneurship orientation (Pretorius & Van Vuuren, 2003). Entrepreneurial orientation may
be defined as multidimensional construct applied at national level, which portrays
entrepreneurial behavior of a nation’s citizens and includes one or several of these three

dimensions: risk-taking, innovativeness and pro-activeness (Pretorius & Van Vuuren, 2003).
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Research has shown that entrepreneurship education contributes significantly to entrepreneurial
orientation and can lead to an increase in entrepreneurship activity in an economy (Babatunde &

Durowaiye, 2014; De Jorge-Moreno, Castillo, & Triguero, 2011).

Universities and provision of education and learning for entrepreneurship must respond to the
new economic era arising from global economic challenges and opportunities (Rae, 2010). With
increased globalization and global financial crisis, there have been economic, social and cultural
implications and there is need to assess if the entrepreneurship education is assisting in
responding to these challenges (Rae, 2010; Koiranen & Ruohotie, 2000). Among other things,
entrepreneurship education should inspire enterprise establishment and development among the

graduating students; and innovative behavior among those that are employed.

Entrepreneurship education consists of education programs that seek to provide students with the
information, expertise and drive to promote entrepreneurial success in a variety of settings
(Graevenitz, Harhoff, & Weber, 2010). This involves structured formal delivery of
entrepreneurial competencies, which include concepts, skills and mental awareness used in the
process of starting and dewveloping growth oriented businesses (Rae, 2010). It aims at
intentionally imparting entrepreneurial knowledge, inspirations, competencies and readiness to

become entrepreneurs in the future.

It has been argued as pointed by Wilson et al (1998), as quoted by Lee et al (2005) that
entrepreneurs have got some unique aspects in personality traits. According to Gartner (1985)
when he used previous studies to develop his own conceptual framework for describing the
phenomenon of new venture creation, the difference among entrepreneurs is more considerable
than between entrepreneurs and non-entrepreneurs in terms of personality and background (Lee
et al, 2005). The facts that have been highlighted imply that entrepreneurial abilities can be
learnt through education since the inborn nature does not sufficiently explain the difference and
most factors identified in previous studies were attanable through education. A person’s
personality and ability, for example can be uniquely developed in accordance to the context of

their education and will power. The variations among entrepreneurs exist based on their growing
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background of social, cultural and educational environments (Lee, Chang, & Lim, 2005;
McKelvey, 1998).

The extent of entrepreneurship education varies in different countries according to each country’s
unigue cultural context (Lee, Chang, & Lim, 2005). For instance in the United States of America
(USA) high school students are already quite familiar with entrepreneurship where as in most
developing countries students get to be more aware of entrepreneurship in tertiary institutions. In
Malawi, particularly University of Malawi, from 2004 to 2015 entrepreneurship has been
developed as a field of study and the University has introduced entrepreneurship-related courses

as part of other degree programs.

In literature, it has been concluded that entrepreneurship can be taught but rather what remains in
question is the content and delivery of entrepreneurship education in order for it to be effective
(Pittaway & Edwards, 2012; Gerba, 2012). Some scholars have reached a conclusion that it is a
myth that entrepreneurs are born and not made and that entrepreneurship or some facts of it can
be taught (Gerba, 2012; Koiranen & Ruohotie, 2000); What matters are the delivery mode,
content and assessment criteria that would result in the education being effective and bear the

intended entrepreneurial behavior.

A number of studies have concluded that there is a direct link between entrepreneurship
education and self-employment intention (Kuehn, 2008). The education system in a country can
have a direct impact on the rate of small business initiation (Raposo & do Paco, 2011).
Entrepreneurship education aims at encouraging entrepreneurial intention by sparking the interest
to become entrepreneurs (Frank, Korunka, Lueger, & Mugler, 2005). It is believed that
education may result in enhancing autonomy and self-confidence and it also makes individuals
aware of career choices (Ahmad, 2010). Entrepreneurship education broadens the horizons of the
students and equips them to pursue opportunities by providing them with the necessary

knowledge to do so (Raposo & do Paco, 2011).

It is also believed that entrepreneurship education can directly affect and influence the quality
and quantity of entrepreneurial activity (Pittaway & Edwards, 2012). It has been argued in

literature that small businesses started by University graduates are more likely to employ more
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people and that such entrepreneurs are likely to make higher investments in their businesses
(Shane S. A., 2004). A study conducted in Serbia, for instance, in a municipal environment on
200 examinees of practicing and potential entrepreneurs concluded that entrepreneurship
education enhances the practice of entrepreneurship through initiation and management of small
businesses (Zakic, Stamotovic, & Stevovic, 2012). This research was conducted from the users’

point of view as it was conducted on practicing as well as potential entrepreneurs.

However, other studies did not find the direct link between entrepreneurship education and
intentions  (Oosterbeek, Van Praag, & ljsselstein, 2010). These studies concluded that
entrepreneurial intentions are not influenced by education. Such studies concluded that
entrepreneurship education may not have a significant impact on the students when it comes to
small business inttiation (Graevenitz, Harhoff, & Weber, 2010; Oosterbeek, Van Praag, &
ljsselstein, 2010).

Since there is no agreed model on measuring the effects of entrepreneurship education, most
research focuses on entrepreneurial intentions as a result of exposure to entrepreneurship studies;
and at times generates misleading results as they ignore other important factors (Graevenitz,
Harhoff, & Weber, 2010). For example a study conducted in Germany on students who studied
entrepreneurship as a core course revealed that education has to be coupled with other factors,
like role models for it to result in ambitions of venture creation (Graevenitz, Harhoff, & Weber,
2010). Furthermore, as it was established by Oosterbeek et al, (2010) that students who already
had entrepreneurial intentions prior to exposure to the studies will display entrepreneurial

intentions after being exposed to the studies.

Other commentators believe that entrepreneurship education may have different effects
depending on the wvarious environmental factors that clearly differ between developed and
developing countries for instance. Studies on entrepreneurial intentions in relation to
entrepreneurial education have focused mainly on developed countries (Fatoki, 2010). Studies
that would be conducted in developing as well as least developed countries are also important
and may arrive at conclusions that may differ to those conduced in developed countries (Fatoki,
2010). Methodologies used in assessing effectiveness of entrepreneurship education in relation

to entrepreneurial intentions normally will reach different conclusion (Graevenitz, Harhoff, &
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Weber, 2010). The content, methods, and issuing instructors involved in the entrepreneurship

education also have a bearing on the entrepreneurial intentions of the graduates.

It has been highlighted by other commentators that most Sub Saharan African (SSA) countries
are promoting lesser educated individuals in the informal sector into entrepreneurship and this is
slowing down the development of entrepreneurship in SSA (Bawuah, Baume , & Hinson, 2006).
In their study Bawuah et al, (2006) suggested that it is very crucial for SSA educational leaders to
find ways of structuring the curricular in such way that most of their students can take courses in
entrepreneurship. This would increase the rate of businesses that will be started by educated
individuals in the formal sector and this would have more visible economic and social

development impacts compared to those operating in the informal sector.

It has been argued in literature that initially, tertiary education in Africa, focused more on
developing employees and not potential entrepreneurs and that entrepreneurship education is in
SSA is still in its infancy compared to their counterparts in other developed countries (North,
2002). There is need to align entrepreneurship education so that it should result into more
entrepreneurship activity and business initiation than just mere knowledge of entrepreneurship
concepts (Bawuah, Baume , & Hinson, 2006; North, 2002).

Other studies have concluded that entrepreneurship education plays a significant role in
stimulating entrepreneurial intentions among the students. For instance studies conducted in
Nigeria indicate that entrepreneurship education plays a major role in reducing unemployment
(Babatunde & Durowaiye, 2014). Most Universities in Nigeria have initiated entrepreneurship
courses in their curricular and in a study conducted on undergraduates indicated that
entrepreneurship education in that country has had an impact on entrepreneurial intentions of
becoming self-employed. However the education did not boost the graduates’ confidence of
success if they choose the self-employment route due to other factors such as capital availability
as well as limited experience in business management. Studies conducted in Kenya, following
Shapero’s Model of Entreprencurial Event concluded that entrepreneurship education resulted in
enhanced entrepreneurial intentions.
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Other commentators have argued that entrepreneurship education in Africa focusses too much on
theoretical aspects of entrepreneurship rather than practical aspects, and because of this
entrepreneurship  education in  Africa does not necessarily result in intention of university
graduates to start their own businesses (Byabashaija, Katono, & Isabalija, 2010). In a longitudinal
study conducted in Uganda for instance, it was revealed that even the students who were exposed
to entrepreneurship education were not certain on whether their first career choice would be to

start their own businesses (Byabashaija, Katono, & lIsabalija, 2010).

2.4. Entrepreneurship as a planned behavior

According to some studies, entrepreneurship is considered to be intentional behavior and it is
strongly influenced by the intentions of the entrepreneur (Byabashaija, Katono, & Isabalija,
2010). Bird (1988) considers intentionality as a condition in one’s mind influencing a person’s
thought process towards a particular goal or direction in order to achieve something (Graevenitz,
Harhoff, & Weber, 2010). It has been argued that one can predict any planned behavior by
paying attention to the intentions towards the behavior (Prodan & Drnovsek, 2010). According to
Bird (1988), intentionality is a psychological condition that motivates an individual’s thought
process and this stimulates experience or action towards a specific objective or a path
(Graevenitz, Harhoff, & Weber, 2010).

Literature, therefore, holds that intentions are the best predictor of planned behavior and this
holds particularly when the desired behavior is rare, hard to observe and when it involves
unpredictable time lags. According to Azjen (1991) when the desired behavior gives an
individual complete control over their behavioral performance, intentions alone should be
sufficient to predict the behavior as explained (Kuehn, 2008). According to Azjen (1991),
correlation analysis in different set ups concluded that intentionality strongly influences behavior

in several set ups including entrepreneurship.

Other commentators have argued that it is important to stimulate entrepreneurial intentions in

order to increase the rate of self-employment in Africa (Babatunde & Durowaiye, 2014). This is

particularly true for university graduates who cannot all be absorbed in the formal employment
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sector, making it crucial for them to view self-employment as a career by choice (Bawuah,
Baume , & Hinson, 2006). For a country like Malawi where enterprise development is high on
the development agenda, generation and growth of businesses by educated Malawians is very
important therefore for the achievement of national objectives (Malawi Government, 2011;
Bawuah, Baume , & Hinson, 2006).

It has been concluded in literature that one of the reasons most SSA university graduates are not
into entrepreneurship because it is not their intention to do so. The education they receive makes
inclines their intentions more towards employment in the formal sector rather than self-
employment (Bawuah, Baume , & Hinson, 2006; Byabashaija, Katono, & Isabalija, 2010). This
study therefore seeks to examine if University Graduates in Malawi who were exposed to
entrepreneurship intentions display different results to their counterparts who were not. This is
applicable in the Malawian context where there are fears of high failure rates of SMEs as most of
the SMEs are started by the less educated (FinScope, 2012; Malawi Government, 2012).

2.5. Entrepreneurial Intention Theories
Two models seem to dominate discussions on entrepreneurial intentions in literature (Krueger,
Reilly, & Carsrud, 2000). The models are the theory of planned behavior (TPB) and Shapero’s
theory of entrepreneurial event (SEE) which both focus on  how education influences
entrepreneurial intentions of university graduates (Krueger, Reilly, & Carsrud, 2000; Babatunde
& Durowaliye, 2014).

2.5.1. Theory of Planned behavior
The theory of planned behavior (TPB) classifies attitudinal antecedents of intention into three.
Attitudinal antecedents refer to factors or past experiences that shape intentions. Two of these
refer to the attitudes towards performing the behavior and the other one relates to the perception
that the behavior can be controlled by the individual (Krueger, Reilly, & Carsrud, 2000; Azjen,
1991). It has been established by social psychologists and other researchers that the TPB can be

successfully used in practical applications as well as in basic research (Krueger, Reilly, &
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Carsrud, 2000; Kuehn, 2008). This theory has been successfully applied in practical situations to
explain how intentions drive behavior such as career preferences and weight loss. TPB is one of

the most robust and widely used intention theories.
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Figure 2.5.1.1 Azjen's Theory of Planned Behavior

Attitude towards performing a behavior is mainly influenced by perceptions of personal appeal
for engaging in the behavior. This mainly stems from expectations and beliefs about personal

impacts of the results of the behavior (Kuehn, 2008).

The next construct from TPB, subjective norms, stems from perceptions of people who are
important in the lives of those that are to engage in a behavior (Prodan & Drnovsek, 2010;
Krueger, Reilly, & Carsrud, 2000). This include family members and close acquaintances and

how these perceive the desirability of the entrepreneurial behavior.

Perceived behavioral control, the last construct of TPB, refers to the individual’s belief towards
their ability to execute the desired behavior (Krueger et al, 2010; Byabashaija et al, 2010).
Perceived behavioral control overlaps with the view of Bandura (1986) concept of self-efficacy

which refers to one’s belief of the control they have over their abilities.
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Entrepreneurial education can have an impact on the constructs of entrepreneurial intentions that
have been highlighted in this theory (Krueger et al, 2000). It can have an impact on the attitude
towards entrepreneurship by fostering positive attitudes towards entrepreneurship (Kuehn, 2008).
It can also improve the self-efficacy as the participants can draw skills that can give them
confidence of success in entrepreneurship (Akanbi, 2013). Entrepreneurship education can also
create a strong entrepreneurial network through interactions and exposure for the students by
enhancing their social norms and normative beliefs for a career in entrepreneurship. Several
longitudinal studies, that were conducted based on this theory concludes that entrepreneurship
education influences entrepreneurship intentions (Babatunde & Durowaiye, 2014; Byabashaija,
Katono, & Isabalija, 2010). Most of these studies would be conducted just before the course was
administers, and soon after the course has been administered to the students. This would normally

be before the students graduate.

2.5.2. Shapero’s Theory of Entrepreneurial Event
The other theory that is dominant in literature which also seeks to explain entrepreneurial
intentions is the Shapero’s Model of Entrepreneurial Event (SEE) (Keuhn, 2008). This model
suggests that the decision to engage in entrepreneurial activity has got two requirements. First,
the founders of the venture should perceive that starting the business is credible and it is a
believed opportunity. Secondly, initiating the new venture requires some kind of precipitating
event (Krueger, Reilly, & Carsrud, 2000). The reliability requires at least an entry level

perception of viability and attractiveness coupled with the propensity to pursue the opportunity.

Specific Perceived
Desirables Desirahility
Propensity ) )
Intentions Action
Perceived Perceived
Self-Efficacy Feasibility

Figure 2.5.1.2 Shapero's Model of Entrepreneurial Event
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Shapero (1982) considers perceived desirability as the degree to which an individual views
starting a business as an attractive option with intrapersonal as well as extra-personal impact
(Babatunde & Durowaiye, 2014). Perceived feasibility refers to the extent to which one believes
they are competent enough to start a business. Propensity to act was conceptualized by Shapero
(1982) as an individual’s disposition to act on their decisions thus reflecting preferential aspects

of intentions.

The perceived desirability and perceived feasibility can be influenced by entrepreneurship
education as education can expose the students to the positive side of entrepreneurship and equip
the students with the necessary skills required for successful entrepreneurship (Dana & Dana,
2005) (De Jorge-Moreno, Castillo, & Triguero, 2011). Studies based on this model on
entrepreneurship  intentions  usually conclude that there is a positive correlation between
entrepreneurship education and entrepreneurship intentions. For instance a study that was
conducted in Malaysia on final year students from various disciplines that were exposed to
entrepreneurship  studies  concluded that entrepreneurship education is correlated to

entrepreneurial intentions (Keat, Selvarajah, & Meyer, 2011).

2.5.3. The Covariance Structural Model of Entrepreneurial Intent
This model suggests that personality traits (locus of control and risk taking propensity) influences
at and contextual factors (perceived barriers and perceived support) impact on entrepreneurial
intentions (Luthje & Franke, 2003). In their research, Lithje and Franke concluded that
personality traits indirectly affect entrepreneurial behavior, though the contextual factors have a

more significant effect.
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Figure 2.5.1.3 Covariance Structural Modelof Entrepreneurial Intent

The other intentions model (TPB and SEE) did not include issues of personality traits as
significant aspects towards entrepreneurial intentions. However other studies have proved that
internal locus of control and risk taking propensity play a significant role in shaping attitudes and
ultimately intentions towards entrepreneurship (Luthje & Franke, 2003). In their study, Luthje
and Franke (2003) focused on technical students and concluded that education has a significant

impact on entrepreneurial intentions.

The Covariance Structural Model CSM of entrepreneurial intent focused on the relationship
between personality traits, and contextual factors on entrepreneurship education. Studies based
on this model concluded that contextual factors play a significant role in modelling
entrepreneurial intentions, as opposed to mere attitudes towards entrepreneurship (Luthje &
Franke, 2003). Contextual factors include perceived barriers and perceived support, particularly

in the wider micro environment, towards entrepreneurship.

Studies based on this model have concluded that even if students have a positive attitude toward
entrepreneurship, but if they perceive that the entrepreneurship route will be faced with more
barriers than opportunities, they are more likely to shun from it. The attitudes towards
entrepreneurship according to this model are mainly shaped by the personality traits of internal
locus of control and risk taking propensity. Studies based on this model highlighted main issues
on how education can influence entrepreneurial intentions that would most likely lead to

entrepreneurial activity (Luthje & Franke, 2003).

2.6 Conceptual Framework
To a large extent TPB and SEE are quite similar. Just like the TPB, SEE holds that exogenous
factors do not directly affect intentions or behavior. Meaning it is usually factors within an

individual that have a bearing on entrepreneurial intentions of that individual. An element
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conceptually associated with perceived self—efficacy is included in both models (Krueger et al,
2000). In SEE it falls under perceived feasibility while in TPB it falls under perceived behavioral
control. The other two attitude measures (attitudes towards the behavior and perceived social

norms) in TPB correspond to perceived desirability in SEE.

According to Shapero, however, the perceptions of desirability and feasibility are not sufficient to
stimulate entrepreneurial intentions, he adds in a dimension of propensity to act (Krueger et al,
2000). Shapero, therefore, highlights that appropriate attitudes are not sufficient. Shapero’s
model offers evidence of how both perceptions and significant life events are critical in the
process of initiating entrepreneurial activity. It is specific to the field of entrepreneurship, unlike
the TPB which is applied to all other intentions like career choices, losing weight and all other
behavior (EHlving, 2008; Krueger, Reilly, & Carsrud, 2000) .

Most studies based on TPB and SEE were conducted in a longitudinal manner where fresh
graduates were studied before and after the entrepreneurship course was offered. These studies
usually conclude that there is a link between entrepreneurial intentions and entrepreneurial
education (Jansen et al, 2015). However an experimental research conducted on students who
took entrepreneurship course as a core subject but not as an elective one established that there
was no significant relationship between entrepreneurship education and intentions (Oosterbeek,
Van Praag, & ljsselstein, 2010; Graevenitz, Harhoff, & Weber, 2010). An experimental test used
by Oosterbeek et al (2010) included aspects of personality traits as measures of entrepreneurial
intentions and these revealed that there was no relationship between entrepreneurship education

and entrepreneurial intentions.

The Covariance Structural model (CSM) examined how personality factors influence
entrepreneurship and concluded that indirectly, personality have a significant impact in the
generation of entrepreneurial intentions (Duijn, 2005). Other studies on technical students
conclude that in order for one to have entrepreneurial intentions personality traits of risk

propensity and locus of control need to prevail. Other studies that were based primarily on traits
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concluded that entrepreneurship education is not significant in enticing entrepreneurship
education (Oosterbeek, Van Praag, & ljsselstein, 2010). Studies based on the CSM also
concluded that contextual factors were more crucial in shaping entrepreneurial intentions than the
personality traits which just influenced the attitudes towards entrepreneurship (Luthje & Franke,
2003).

Upon analysis of the three models, TPB, SEE and the CSM, this study seeks to analyze how
aspects of desirability, feasibility as well as personality traits affect entrepreneurial intentions and
later the actualization of the enterprises. The dependent variable identified is the entrepreneurial
intentions. The independent variables include personal desirability; perceived self-efficacy; and
personality traits. The definitions of the variables will be adopted from previous studies on
entrepreneurial intentions (Krueger, Reilly, & Carsrud, 2000) (Oosterbeek, Van Praag, &
ljsselstein, 2010) (Duijn, 2005).

Below is a picture of the conceptual framework to be used in the study. In this picture we are
highlighting the independent variables and the dependent variable. These are independent

variables that are likely to be affected by the entrepreneurship education intervention.
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Figure 2.6.1 Conceptual framework for the study
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According to TPB, intentions can be sustained over time; this study has focused on faculty of
UNIMA graduates from 2005 to 2014 (Azjen, 1991). Most of the studies mentioned above
focused on fresh graduates. This study, therefore, determines whether graduates who were

exposed to entrepreneurship studies are any different to those that were not.

2.7. Chapter Summary
In this chapter, the researcher highlighted the literature that was reviewed in coming up with this
study. Studies in other parts of the world, including Africa, Asia, Europe and USA have been
presented in this chapter. Literature pertaining to the relationship between entrepreneurship
education and entrepreneurial intentions in SSA was reviewed. An attempt has been made in this
chapter to review the various models that have been developed to explore the relationship
between entrepreneurship education and entrepreneurial intentions. Many studies that were
reviewed focused on students who had just entrepreneurship and not graduates who were exposed

to the studies. The studies also focused on students in other countries other than Malawi.

Entrepreneurship education was introduced in Malawi’s tertiary institutions in 2004. This study
therefore unlike other studies carried out before intends to analyze the intentions of the graduates
after the introductions of the program where as other studies mainly focused on the students. This
study also takes into consideration avenues raised in three different models of entrepreneurial

intentions other than previous models that mainly focused on one or two models.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.0. Introduction
In this chapter the methodology that was used to conduct the research has been outlined. The
research approach and strategy; the population and sampling techniques; the data collection and
analysis tools and procedures used in the study have been discussed. Lastly the ethical
considerations observed in this study and the limitations of the methodology employed have been

presented.

3.1. Researchapproach and strategy
This was an explanatory study that established the relationship between the variables identified in
the conceptual framework. An explanatory study is where one studies a situation or a problem in
order to explain the relationship between variables (Saunders, Lewis, & Thornhill, 2009). In this
study the researcher was trying to establish the relationship between entrepreneurial education
and entrepreneurial intentions. Specifically the study established the relationship between
entrepreneurship education and personal desirability; entrepreneurship education and perceived

self-efficacy; and entrepreneurship education and perceived personality traits at UNIMA.

The researcher used a deductive research approach where existing theory was used to explain the
relationship between entrepreneurship education and entrepreneurial intention. A deductive study
IS where existing theory is used to explain the causal relationship between two variables
(Saunders, Lewis, & Thornhill, 2009; Bryman & Bell, 2003). In this study the TPB, SEE and CM
were reviewed in order to study the relationship between entrepreneurship education and

entrepreneurship intentions at UNIMA.

The survey strategy was used to collect data from the graduates of the UNIMA faculty of
commerce from 2005 to 2014. The survey strategy entails drawing a sample from a large
population (Dana & Dana, 2005). The survey strategy was used because it is suitable for the

deductive approach and in explanatory studies, particularly where one is collecting quantitative
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data from a large sample (Saunders, Lewis, & Thornhill, 2009). In this research study the

population consisted of 1872 members, making the survey strategy suitable.

This was a quantitative study where a questionnaire was used to collect data that has been
presented numerically and has been expressed in the form of words, tables and graphs (Tharenou,
Donohue, & Cooper, 2007). Considering that the data was being collected from a large sample
the quantitative approach was quite suitable. This method was advantageous because the data that
was collected was statistically analyzed and the validity of the results can be proved. This was a

cross sectional study where data was collected once and was analyzed and presented.

3.2. Population
In this study data was collected from UNIMA faculty of commerce graduates who graduated
from 2005 to 2014. This included both graduates who were exposed to entrepreneurship
education and those who were not exposed to entrepreneurship education in order to draw
comparisons.  This included graduates who pursed the Bachelors of Accountancy (BAC) who
were not exposed to entrepreneurship studies and the Bachelors of Business Administration

(BBA) who were exposed to entrepreneurship education.

The BBA graduates from 2006 to 2014 studied both the entrepreneurship course and the small
business enterprise course. BBA graduates from 2005 only studied the small business enterprise
course and not the entrepreneurship course. BAC graduates did not study any of the courses,
entrepreneurship or small business enterprise. These groups were selected in order to draw
comparisons and to determine whether the entrepreneurship intentions are greatly dependent on
entrepreneurship education or may be as a result of other factors. The control group was selected
to study whether presence if entrepreneurship education is related to entrepreneurship intentions.
This would be assessed if the two different groups would display different characteristics in

relation to entrepreneurship intentions.

3.3. Sampling
Sampling entails choosing members from the population under study so that they are

representative of the whole population (Saunders et al, 2009). The population consists of UNIMA

24



faculty of commerce graduates from 2005 to 2015. The sample frame consisted of all the
graduates who graduated from UNIMA faculty of commerce from 2005 to 2014. In this study
stratified sampling used because is easier to find the required respondents for the study and to
increase the chances of any member within the population to be studied. The population was

divided into four strata as follows:

Stratum 1 - those who graduated before 2006,
Stratum 2 - those who graduated from 2006 to 2009,
Stratum 3 - those who graduated from 2010 to 2013
Stratum 4 - those who graduated in 2014.

Snowballing sampling was used in each stratum. The researcher opted for stratified sampling
because increases the chances of every member of the population to have an equal chance of
being examined (Tharenou et al, 2007; Dawson, 2002). This usually results better elimination of
bias in the data collected as opposed using purely non random sampling techniques (Robson,
2000). Snow balling was used in each stratum in order to enhance the response rate since locating

the respondents was a challenge.

The study included those graduates holding a Bachelor of Business Administration (BBA) and
Bachelor of Accountancy (BAC). Those holding a BAC degree were a control group. The sample
frame had 1812 members. With a confidence interval of 95% and a margin of error of 5% a
sample of 317 graduates was selected. This sample size was calculated using the Raosoft sample

calculator.

Stratum 1 - 30 individuals

Stratum 2 - 122 individual

Stratum3 — 134 individuals

Stratum 4 -31 individuals
Although the research was limited to graduates who pursued BBA and BAC in the faculty of
commerce the sample selected was thought to be a true representation of the whole faculty of
commerce. This is because the entrepreneurship content that was covered in the other

undergraduate programmes in the faculty during the same period was quite similar and offered by
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the same lecturers. Therefore the entrepreneurship education was expected to have similar effects

to students who were pursuing the other degree programmes.

3.4. Data Collection
Primary was collected in this study specifically for this study (Robson, 2000).

3.4.1. Primary Data
Primary data was collected using self-administered questionnaires. The study collected primarily
quantitative data in order to answer the research questions. A questionnaire was used because it
was an efficient way of collecting responses from the large sample (Saunders, Lewis, &
Thornhill, 2009). The questionnaire was also used because it was suitable for analysis of the
quantitative data (Bryman & Bell, 2003; Saunders, Lewis, & Thornhill, 2009). Seventy percent of
the questionnaires were sent through emails to the respondents and 30 percent were hand
delivered to the respondents who were identified from the sample. This is because most of the

respondents preferred the emails as opposed to printed questionnaires.

The questionnaire had closed questions to collect data on the variables identified through the
conceptual framework. The questionnaire was divided into eight sections. Section A measured
demographic information and had 11 closed ended questions. Some of the questions like gender
and educational qualification were on a nominal scale and others like income were on an ordinal

scale.

Section B measured information on entrepreneurial activity that the graduates are involved in.
This section had 7 closed ended questions, with some on a nominal scale and others on an ordinal
scale. The aim was to determine to what extent the graduates are involved in or aspiring to be

involved in entrepreneurial activity. This was to in relation to research question number four.

The next section, Section C had three questions on a nominal scale that were trying to determine

if the graduates had entrepreneurs as their role models. This was to determine whether other

factors would have affected their entrepreneurial intentions. Section D collected data on

personality traits in order to address research question a. The section had 11 questions on a Likert

Scale. Section E had 6 questions on a Likert Scale and was measuring attitudes towards perceived
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desirability of entrepreneurship, in relation to research question b. Section F had 5 questions on a
Likert Scale measuring the graduates’ perceived feasibility of entrepreneurship in relation to
research question c. Section G had 6 questions on a Likert scale measuring the graduates
perceived social influence on entrepreneurship intentions on the graduates. This was done to
determine if social influences had a bearing on entrepreneurial intentions of the graduates. Finally

section H of the questionnaire had questions to do with contextual factors in entrepreneurship.

In order to enhance the quality of the questionnaire, it was first pilot tested before administering
to the respondents. The pilot test was administered to graduates from before 2005 and those after
2015. This was because these were not part of the population but would be ideal to test the
questionnaire. According to (Bryman & Bell, 2003), pilot tests must not be administered on the

population.

The data from the pilot test was analyzed in SPSS using descriptive statistics and correlation
analysis. The results of the pilot tests revealed that the questionnaire had to be improved. Some
questions were rephrased in order for them to make better sense. Following the analysis of the

guestionnaires some scales in other questions were also modified.

Finally the researcher conducted a Cronbach alpha test on the questionnaire to test the reliability
of the questionnaire. The result of the Cronbach Alpha test was 0.804 showing that the
questionnaire was a reliable tool for data collection. The cut off point for a Cronbach Alpha score
to be acceptable is 0.7 (Tavakol & Dennick, 2011).

3.5. Response Rate
Questionnaires were be distributed to graduates according to the figures identified in the strata;
30 questionnaires to stratum 1; 122 questionnaires to stratum 2; 134 questionnaires to stratum 3;
and 31 questionnaires to stratum 4. The seventy percent of the questionnaires were sent through
emails to the respondents and 30 percent were hand delivered to the respondents who were
identified from the sample. This is because most of the respondents preferred the emails as

opposed to printed questionnaires.
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Out of the 317 questionnaires that were sent, 104 questionnaires were filled and returned,
representing a response rate of 33 percent. Usually the return rate for mail questionnaires is
typically low therefore 33 percent response rate is considered acceptable (Sekeran, 2003; Kelly,
Clark, Brown, & Sitzia, 2003). With this acceptable response rate, the researcher proceeded with

data analysis.

3.6. Data Analysis
The quantitative data collected for the study was cleaned, grouped and coded and entered in
analysis software called the Statistical Package for Social Sciences (SPSS). SPSS was used for
data analysis in order to enhance the speed and accuracy of the analysis, compared to manual data
analysis (Tharenou, Donohue, & Cooper, 2007). SPSS is one of the widely used and very reliable

as an analysis package.

The data was analyzed using descriptive statistics as well as correlation analysis using
spearman’s correlation coefficient. . This is presented using tables, graphs, charts and descriptive
statistics in order to explore, describe and examine relationships and trends within the data
(Saunders et al, 2009). The unit of analysis will be the UNIMA faculty of commerce graduates.

3.7. Ethical Considerations
It is important in any research to ensure that aspects of ethics are not compromised (Robson,
2000). Throughout the whole process, ethical standards were upheld to ensure that the research is
not harmful to society and the participants as well as ensuring that professional issues are not
violated (Saunders, Lewis, & Thornhill, 2009). During the processes plagiarism was avoided as

all sources of information were acknowledged (Dawson, 2002).

The researcher ensured that the participants were not harmed in the process of conducting the
research. The respondents were not coerced in any way to participate in the study; they did so
willingly. The information collected will be anonymous as it will be dealt with all the
confidentiality it deserves; to ensure that the respondents were discouraged from writing their

names on the questionnaires. The information collected was used purely for academic purposes.
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3.8. Limitations of Methodology
The major limitation in this study was the low response rate which was characterized by the
nature of the respondents that the researcher found. Locating the respondents was also a
challenge and use of snowballing in the various strata may have consequences of compromising
the conclusions drawn.

3.9. Chapter summary
This chapter presented the conceptual framework, the research design, sampling methods and
data collection methods used. It outlined and justified the research methodology used in this
study. In the next chapter, the analysis of the data has been presented and the findings have been
discussed.
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CHAPTER FOUR

RESULTS AND DISCUSSION

4.0. Introduction
In this chapter the findings of the research have been presented with a critical analysis of the
findings in relationship with the research questions and research objectives. This reports starts by
presenting the general findings as outlined in the questionnaires and the second part presents the

specific findings as per research questions.

4.1. General Findings
The study focused on BBA and BAC graduates from Faculty of Commerce at the Malawi

Polytechnic. This has been presented in table 4.1.1. The participants

Table 4.1.1 Graduation Period

Graduation period from UNIMA Total
before | 2006-2009 | 2010-2013 | After
2006 2013
_ BBA 16 14 26 15 71
Program studied
BAC 12 12 4 5 33
Total 28 26 30 20 104

In section A the respondents were asked to indicate their graduation period and as it has been
shown in table 4.1.1, 71 respondents (68 percent) studied BBA while 33 respondents (32 percent)
studied BAC. 28 of the respondents were from stratum 1, 26 from stratum 2, 30 from stratum 3

and 20 from stratum 4.

The respondents were from varying age groups. The respondents were asked in section A of the

questionnaire to indicate their age. Table 4.1.2 presents the responses.
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Table 4.1.2 Age of Respondents

Percent Cumulative

Percent
Below 25 9 9
25-30 28 37
31-35 42 79
36-40 15 94
Over 40 6 100
Total 100.0

The larger proportion of the respondents (42 percent) of the respondents ages ranged from 31 and
35 years old, followed by 28 percent with ages ranging from 25 to 30 years old. 6 percent were
over forty years, 9 percent below 25 years and 15 percent had ages ranging from 36 to 40 years
old.

The respondents included both men and women. In Section A the respondents were asked to

indicate their gender. The responses have been shown in Table 4.1.3 below

Table 4.1.3 Gender of Respondents

Program studied UNIMA Total
BBA BAC
65% 82%| 70%
Gender
Female 35% 18%| 30%
Total 100.0% 100.0%| 100.0%

From the BBA respondents 65 percent were male and 35 percent female and from the BAC

respondents 82 percent were male and 18 percent female
The study included respondents who were married and those that were single. The researcher

asked the respondents to indicate their marital status in section A and the responses have been

presented in table 4.1.4.
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Table 4.1.4 Marital Status of the Respondents

Program studied at UNIMA | Total
BBA BAC
Marital single 49% 24% 41%
status married 51% 75% 59%
Total 100.0% 100.0%| 100.0%

Overall 41 percent of the respondents were single and 59 percent were married. From BBA 49
percent of the respondents were single and 51 percent were married and from BAC 24 percent

and 75 percent were single and married respectively.

At the point of graduation, the majority of the respondents had entrepreneurial intentions. In
Section A the respondents were asked if they had entrepreneurial intentions at the time they were
graduating and the results have been presented in table 4.1.5. It can be seen in Table 4.1.5 that
overall 62 percent of the respondents had entrepreneurship intentions at the time they were
graduating. Out of the BBA respondents, 66 percent had entrepreneurship intentions. From the
BAC group 51 percent of the respondents had entrepreneurship intentions at graduation. This
shows that owverall at the point of graduation; entrepreneurship education affects entrepreneurial
intentions. As can be seen in the table, the percentage of BBA respondents with entrepreneurial

intentions at the point of graduation at compared with that of BAC graduates.

Table 4.1.5 Entrepreneurship intentions at the point of graduation

Entrepreneurship intentions at Total
the point of graduation
yes No
i BBA 66.2% 33.8% 100.0%
Program studied
at UNIMA
BA
c 51.5% 48.5% 100.0%

However, it can also be seen that entrepreneurial intentions cannot be alluded to entrepreneurship

education alone. This is because even from the BAC respondents over 50 percent had
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entrepreneurship intentions though they were not exposed to entrepreneurship education. This
means that at the point of graduation, entrepreneurial intentions are not only attributed to
entrepreneurship intentions. This is because for both BBA graduates and BAC graduates the
majority (over 50 percent) had entrepreneurship intentions, though BBA graduates were exposed
to entrepreneurship education and for BAC graduates they were not exposed to entrepreneurship

education.

This contradicts the findings from previous studies that were conducted in a longitudinal manner
on fresh University graduates that revealed that entrepreneurship education effects on
entrepreneurship intentions. For instance a study conducted in Nigeria revealed that exposure to
entrepreneurship education results entrepreneurship intentions (Babatunde & Durowaiye, 2014).
This study was conducted on university students who studied entrepreneurship as a core course in
their program and 78 percent of the respondents indicated that exposure to entrepreneurship
studies spurred an interest in them for entrepreneurship intentions. However in this study, it was
not highlighted whether the entrepreneurial intentions could have been influenced by other

factors other than the entrepreneurship education.

However, this study confirms what other researchers concluded when they conducted similar
studies in a comparative manner where they discovered that exposure to entrepreneurship
education did not necessarily impact on entrepreneurial intentions as responses by students who
were exposed to entrepreneurship and those who were not were not so different (Oosterbeek, Van
Praag, & ljsselstein, 2010)

In section B the respondents were asked if they intend to be employed in the foreseeable future
and the responses have been presented in table 4.1.6. The question was asked in order to assess
the current entrepreneurial intentions of the respondents and to see if those exposed to

entrepreneurship education would respond differently to those who were not.
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Table 4.1.6 Self-employment in the foreseeable future

Program Studied at Total
UNIMA
BBA BACC
Plans to be self-employed in Yes 85.2% 69.0%| 80.0%
the foreseeable future No 14.8% 31.0%| 20.0%
Total 100.0%| 100.0%| 100.0%

Out of the 104 respondents, 87 percent of them are in full time employment. As can be seen in
Table 4.1.6 overall 80 percent claim they have intentions of being self-employed in the future.
When comparing graduates from the two programs, 85 percent of BBA graduates had future
intentions of entrepreneurship while 69 percent of BAC graduates claim to have entrepreneurship
intentions. It can be seen that even in the course of their careers entrepreneurship graduates who
were exposed to entrepreneurship education and those who not are showing minor differences.
BBA graduates have a higher proportion of those who intend to go into full time entrepreneurship
in the foreseeable future by 11 percent. But overall, for both BBA and BAC the majority intends
to be self-employed in the future. This shows that entrepreneurship intentions are influenced by

other factors and not necessarily entrepreneurship education.

Entrepreneurship intentions are not affected by income or year of graduation. In section A the

respondents were asked their income levels. This have been presented in figure 4.1.1
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Figure 4.1.1 Self-employment and the net income

As it can be seen in figure 4.1.1 across all income levels, the majority are intending to start

businesses

in the near future.
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Figure 4.1.2 Self-employment and postgraduate qualifications.

To a minor extent, the postgraduate qualification has a bearing on the entrepreneurial intentions.

As can be seen in figure 4.1.2, all members who had masters have got future entrepreneurship

intentions. 92 percent of those with postgraduate diplomas and 80 percent of those without
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postgraduate qualifications hold future entrepreneurship intentions. 51 percent of those who have
chartered qualifications hold future entrepreneurship intentions. A further analysis shows that
majority of the graduates who are chattered professionals hold BAC degree and the majority of

those with masters qualifications are BBA graduates.

4.2. Specific Findings

4.2.1. Assessment of the presence of entrepreneurial traits among UNIMA faculty
of commerce graduates
The study, focused mainly on 2 personality traits that are prevalent in entrepreneurs: locus
Table 4.2.1 Locus of Control

Program Studied
BBA BAC
Overcoming obstacles to ideas strongly agree 54.9% | 39.4%
agree 33.8% | 60.6%
neutral 7.0% 0.0%
disagree 1.4% 0.0%
strongly disagree 2.8% 0.0%
BBA BACC
Challenging the status quo strongly agree 56.3% | 36.4%
agree 23.9% | 54.5%
neutral 12.7% 9.1%
disagree 5.6% 0.0%
strongly disagree 1.4% 0.0%
BBA BACC
Doing nothing about situations strongly agree 1.4% 0.0%
agree 1.4% 0.0%
neutral 1.4% 3.0%
disagree 26.8% | 33.3%
strongly disagree 69.0% | 63.6%
BBA BACC
Control over destiny strongly agree 1.4% 6.1%
agree 4.2%
neutral 0.0% 0.0%
disagree 16.9% | 18.2%
strongly disagree 77.5% | 75.8%
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of control and risk propensity. According to Burger-Helmchem, (2012), locus of control is an
important dimension in explaining entrepreneurial behaviors. Locus of control refers to one’s
conviction and general expectation attributed to the outcomes of one’s actions and incident in
their life are in their control or depend on some external factor (Burger-Helmchen, 2012). People
with high locus of control feel that they are responsible for their own lives and hold that their
destiny is affected by their own decisions. They normally take charge and initiate changes in their

environment and are not afraid to challenge the status quo.

In the first two variables in table 4.2.1 the researcher was assessing whether the respondents take
charge of situations and initiate changes and activities in their environment. In the first variable
in section D of the questionnaire the respondents were asked if they enjoy overcoming obstacles
to ideas and for the second variable they were asked if they love to challenge the status quo. Both
BBA and BAC graduates the larger proportion were in agreement that have initiative and take
charge of situations (the combination of respondents for both BBA and BAC and in both
variables was over 80 percent), showing that they both believe in challenging the status quo and
overcoming obstacles. This shows that in both sets of graduates, they have initiative and take
charge of situations. There was therefore no significant difference in the BBA and BAC

respondents in relation to challenging the status quo and overcoming obstacles.

The remaining two variables were trying to find out from the respondents the extent to which
they live things to fate. In section D of the questionnaire the respondents were asked if they often
feel that things are just what they seem and there is nothing they can do about it. They were also
asked in the same section if they believe they have little control over their destiny, they just have
to accept what life has to offer to them. For both variables BBA and BAC respondents were in
disagreement that they there is nothing they can do in their situations and that they are not in
control of their destiny (in both variables the combination of strongly disagree and disagree was
over 90 percent, with over 60 percent in both cases strongly disagreeing). This shows that for
both BBA and BAC to a large extent they believe they are in control of their destiny and can do
something to change their situations.

As it can be seen in table 4.2.2, the spearman’s coefficient correlation analysis shows that there
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Table 4.2.2 Correlation

analysis - locus of control and program studied

Nothing to Little
Overcoming | Challenging do to control
Program | obstacles to | the status change over
Studied ideas quo situations destiny
Spearman's | Program Correlation 1.000
rho Studied Coefficient '
Sig. (2-
tailed)
N 104
Overcoming | Correlation
obstacles to | Coefficient 079 1.000
ideas Sig. (2-
tailed) 428
N 104 104
challenging | Correlation -
the status Coefficient 095 79 1.000
quo Sig. (2-
tailed) 338 000
N 104 104 104
Nothing to | Correlation x x
do to Coefficient -.046 -.245 -.206 1.000
change Sig. (2-
situations tailed) 641 012 .036
N 104 104 104 104
Littl Correlation | _ 5, 088 063 259" | 1.000
control over | Coefficient
destiny Sig. (2-
tailed) .828 376 526 .008
N 104 104 104 104 104

is a weak relationship between Program studied and the variables indicating locus of control. In

all these variables, the correlation coefficient is less than 1 showing that there is a very weak

relationship between locus of control and exposure to entrepreneurship studies. This means that

locus of control among the University graduates is derived from other factors, not necessarily

entrepreneurship education.

If both sets of respondents have high locus of control therefore the findings mean that locus of

control are not really correlated to entrepreneurship education. This has been confirmed by the

spearman’s correlation coefficients in table 4.2.2 of all variables relating to locus of control
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which show that there is a weak relationship between locus of control and the program studied in

college. For all these variables, the spearman’s correlation coeflicient is less than 0.01.

The findings confirm what was found in other such comparative studies elsewhere where it was
seen that there is a weak relationship between entrepreneurship education and entrepreneurship

intentions (Oosterbeek, Van Praag, & ljsselstein, 2010).

The second personality trait the study assessed was risk propensity that developed when one has
been exposed to entrepreneurship education. Risk propensity refers to a person’s inclination
towards taking chances in decision making situations where success is not guaranteed (Yan,

2010).

Table 4.2.3 Variables indicating risk propensity

Program studied
BBA BAC
Taking risks with money Strongly agree 35.2% | 27.3%
Agree 39.4% | 51.5%
Neutral 15.5% 9.1%
Disagree 9.9% | 12.1%
Trying totally new strongly agree 36.6% | 36.4%
experiences Agree 40.8% | 42.4%
Neutral 18.3% | 15.2%
Disagree 2.8% 0.0%
strongly disagree 1.4% 6.1%
Taking a serious risk in the  strongly agree 31.0%| 15.2%
next 6 months Agree 21.1%| 21.2%
Neutral 29.6% | 45.5%
Disagree 141% | 15.2%
strongly disagree 4.2% 3.0%
Avoidance of failure strongly agree 42%| 12.1%
Agree 16.9% | 24.2%
Neutral 22.5% | 18.2%
Disagree 35.2%| 39.4%
strongly disagree 21.1% 6.1%
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Risk propensity regarded as one of the personality traits which facilitate or build up to
entrepreneurial intentions (Luthje & Franke, 2003; Yan, 2010). Table 4.2.3 has got variables
indicating risk propensity. The first variable the respondents were asked if they can take risks
with their money. For BBA respondents, the combination of those who responded strongly
agreed and agreed constituted around 75 percent and for BAC they constituted around 79 percent.
Therefore not a significant difference between the candidates who were exposed to

entrepreneurship education and those that were not in regards to ability to take risks with their

money.
Table 4.2.4 Correlation - taking risks with money and the program studied
Program Taking risks
studied with money
Correlation 1.000
Program studied at Coefficient
UNIMA Sig. (2-tailed) :
Spearman's N 104
rho Correlation .036 1.000
Taking risks with Coefficient
money Sig. (2-tailed) 714 :
N 104 104

The spearman’s correlation is 0.036 showing that there is a very weak correlation between the
program studied and the ability to take risks with money as can be seen in table 4.2.4. Therefore
there is a very weak correlation between exposure to entrepreneurship education at UNIMA and

the ability to take risks with money.

The second variable relating to risk propensity was assessing the ability of the respondents to try
new experiences. People with high risk propensity are usually more willing to try new
experiences (Ahmad, 2010). The respondents were asked, in section D if they like trying totally
new experiences like new foods and places. From table 4.2.3 it can be seen that the combination
of respondents who agreed and strongly agreed to like taking new experiences for BBA graduates
was 77.4 percent and for BAC graduates was 78.8 percent. The difference in the proportions of

the respondents is just over 1 percent. There is therefore no significant difference between the
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respondents exposed to entrepreneurship education and those that were not in relation to their

liking to new experiences.

Table 4.2.5 Correlations - program studied and new experiences

Program Trying
studied totally new
experiences
Correlation 1.000
Program studied at Coefficient
UNIMA Sig. (2-tailed) .
Spearman's N 104
rho Correlation .000 1.000
Trying totally new Coefficient
experiences Sig. (2-tailed) 1.000 :
N 104 104

It can be seen in table 4.4.5 that the spearman’s correlation between the program studied and
trying new experiences is 0.00. This shows that there is no relationship between exposure to

entrepreneurship education at UNIMA and liking new experiences.

The next variable relating to risk propensity was assessing if the respondents will take a major
risk in the next 6 months and this question was asked in section D. As it can be seen in table
4.2.3 for the BBA respondents, a larger proportion were in agreement that they will take a risk in
the next 6 months (combination of agree and disagree respondents was 52 percent compared to
BAC 36 percent). For BAC respondents, a larger proportion was neutral. This show that a larger
proportion of those exposed to entrepreneurship studies agreed that they will take a risk in the

next six months.

The spearman’s correlation coefficient is 0.134, in table 4.2.6, showing that there is a weak
correlation between the two variables this shows that to a minor extent there is a relationship
between exposure to entrepreneurship studies at UNIMA and assertion that one will take a risk in

the near future.
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Table 4.2.6 Correlations - program studied and risking in 6 months

Program Taking a
studied serious risk
in the next 6
months
Correlation 1.000
Program studied at Coefficient
UNIMA Sig. (2-tailed) :
Spearman's N 104
rho Correlation 134 1.000
Taking a serious risk in Coefficient
the next 6 months Sig. (2-tailed) 177 .
N 104 104

It has been argued that individuals who are risk takers do not fear failure as it is embedded in
their minds that they can take chances knowing that an activity may end up being successful or
may fail (Ahmad, 2010). In Section D the respondents were asked if they avoid anything with
chances of failure. As can be seen in table 4.2.3, there are differences in the spread of the
responses to the variable that was assessing the way the respondents avoid things with chances of
failure. Though in both cases (BBA and BAC) respondents the combination of those who
disagreed and strongly disagreed was higher compared to those that were neutral and to those
who agreed and strongly agreed; for BBA respondents that proportion was higher compared to
BAC. It was 56.3 and 45.5 respectively. For BAC respondents, the proportion of the combination

of those who agreed and strongly agreed was higher than BBA graduates.

Table 4.2.7 Correlations - program studied and avoidance of failure

Program Avoiding
studied anything
chances of
failure
Correlation 1.000
i Coefficient
Program studied Sig. (2-tailed) '
Spearman's N 104
rho Correlation -.188 1.000
Avoiding anything Coefficient
chances of failure Sig. (2-tailed) .056 :
N 104 104
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It can be seen in table 4.2.7 that the spearman’s correlation coefficient is -0.188 showing that
there is a weak negative correlation between program studied and avoidance of failure. This
shows that those that were exposed to entrepreneurship education at UNIMA to a minor extent

are less likely to avoid failure.

From the findings above, it can be seen that in most variables indicating risk propensity, the
relationship with entrepreneurship education was weak and in one actually there was no
relationship. This shows that entrepreneurship education at UNIMA does not really affect risk
propensity of the graduates. This confirms what was found out in other comparative studies,
relating to entrepreneurship education and intentions. For instance in a study conducted in
Holland, it was concluded that there was no relationship between entrepreneurship education and

risk propensity (Oosterbeek, Van Praag, & ljsselstein, 2010).

Owerall, it can be seen that there is no significant relationship between entrepreneurship
education and entrepreneurial personality traits. The very notable relationship is that the
graduates that were exposed to entrepreneurship education are more ready to take risks where as
those that were not are indifferent on their readiness to take risks. Also, graduates who were
exposed to entrepreneurship studies on average disagreed to fearing failure whereas those who
were not exposed to entrepreneurship education on average were neutral. Apart from this in all
other variables, this study showed that there is a weak relationship between entrepreneurship
education and personality traits of the graduates. This is because respondents who are exposed to
entrepreneurship education do not display significantly different results in their personality traits

compared to those who were not.

This confirms what other comparative studies revealed in terms of impact of entrepreneurship
education on the personality traits of graduates (Oosterbeek, Van Praag, & ljsselstein, 2010;
Graevenitz, Harhoff, & Weber, 2010). In their study Oosterbeek et al, 2009, revealed that
entrepreneurship education does not have effects on personality traits. Their study was conducted
on University graduates by characteristics of students who were exposed to entrepreneurship
studies in one location and students who were not exposed to entrepreneurship studies in another
location of the same university. Like at UNIMA faculty of commerce, these were students who

took entrepreneurship as a core course and not as an elective.
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According to the Covariance structure model, personality traits of risk propensity and locus of
control are significant in forming entrepreneurial intentions. However, they only have a minor
influence in determining extent to which individuals will indeed choose to pursue a career in

entrepreneurship.

4.2.2. Relationship between of Entrepreneurship Education at UNIMA and
Perceived Desirability of Entrepreneurship
This study also collected data to assess if there is a relationship between entrepreneurship
education at UNIMA and perceived desirability of entrepreneurship. The research established
that entrepreneurship education does not have a significant bearing on the perceived desirability

of business.

Table 4.2.8 Variables on perceived desirability of Entrepreneurship

entrepreneurship
Program Desirability of is better than
studied entrepreneurship employment
BBA Mean 4.82 4.18
Std.
Deviation 425 899
BAC Mean 4.67 4.00
Std.
Deviation AT 935

As it can be seen in table 4.2.8 on the two variables, (starting a business is desirable and
entrepreneurship is better than employment) the mean scores are not very different. In section E
the respondents were asked whether they think entrepreneurship is desirable in one variable and
if they Dbelieve entrepreneurship is better than employment in another variable. The mean score
for BBA respondents on whether starting a business is desirable is 4.82 and for BAC it is 4.67.
This shows that on average for both BBA and BAC graduates, they strongly agree that starting a
business is desirable. The standard deviation is 0.425 for BBA graduates and 0.479 for BAC
respondents, showing that for both sets of respondents, the majority of the respondents were

closer to mean score.
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Figure 4.2.1 shows that over 80 percent of BBA graduates strongly agree that starting a business
is desirable and for BAC respondents over 60 percent agree. This shows that in both instances,
the majority strongly agree that the entrepreneurship route is desirable, though the proportion for
BBA graduates was higher. When respondents who agreed and strongly agreed are combined, it
can be seen that then for BAC graduates 100 percent are in agreement and for BBA close to 99

percent are in agreement.

90.0%

80.0%

70.0%

60.0%
50.0%

E BBA

40.0%
E BAC

30.0%

20.0%
10.0%

0.0%

strongly agree agree neutral |

Starting my own business is desirable to me |

Figure 4.2.1 Starting a business is desirable

In section E of the questionnaire the respondents were asked if entrepreneurship would be a
source of satisfaction. In this variable, BBA respondents mean score was 4.18 and BAC
respondents was 4.0 showing that in both cases, on average they agree that entrepreneurship
would be a source of satisfaction. This can be seen in table 4.2.8, and the standard deviation for
BBA respondents was 0.899 and for BAC was 0.935, showing that in both cases, the spread of

the respondents are not really spread from the mean.
It can be seen in figure 4.2.2 that respondents who strongly agreed to entrepreneurship being
desirable were 77 percent and for BAC respondents it was close to 70 percent. Those who agreed

were close to 17 percent for BBA respondents 30 percent for BAC respondents.
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Figure 4.2.2 Entrepreneurship offering satisfaction

When we combine responses for strongly agree and agree, for BAC 100 percent are therefore in

agreement and for BBA 94 percent are in agreement. BBA and BAC respondents are not showing

significant differences on whether they feel entrepreneurship would offer satisfaction.

Table 4.2.9 Correlations - business desirability and program studied

Perceived
Desirability |  satisfaction
Program |of Starting a from
Studied business | entrepreneurship
Spearman's rho Program Correlation 1.000
Studied Coefficient '
Sig. (2-tailed)
N 104
Desirability of Correlation
Starting ya Coefficient 179 1.000
business Sig. (2-tailed) .069
N 104 104
Perceived Correlation .
satisfaction Coefficient 065 559 1.000
from Sig. (2-tailed) 513 .000
entrepreneurship N 104 104 104
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Since BBA graduates were exposed to entrepreneurship education and BAC graduates were not,
it can therefore be seen that there is a weak relationship between entrepreneurship education at
UNIMA and desirability of venturing into entrepreneurship. This is because the two sets of
respondents are displaying similar characteristics. This has been confirmed by the spearman’s

correlation which has been displayed in table 4.2.9

The spearman’s correlation for Program studied at UNIMA and desirability of starting a business
is 0.179, in table 4.2.9, showing that there is a weak correlation between the two variables. The
spearman’s correlation for program studied at UNIMA and Perceived satisfaction from
entrepreneurship is 0.065 showing that there is a very weak correlation between the two
variables. This shows that entrepreneurship education does not have significant effects on

perceived desirability of business.

Table 4.2.10 Choice between entrepreneurship and employment

Entrepreneurship | Entrepreneurs make
is better than more money than Education better suited
formal those in formal for entrepreneurship
employment employed than employment
BBA  Mean 4.18 3.87 3.90
Std.
Deviation .899 1.120 973
BACC Mean 4.00 3.67 3.73
Su. 935 1.051 977
Deviation

As can be seen in Table 4.2.10, the mean scores for BBA and BAC respondents on whether they
feel entrepreneurship is a better option compared to formal employment does not differ much. In
Section E of the questionnaire the respondents were asked if they feel entrepreneurship is a better

employment.
entrepreneurship is a better option the mean score for BBA graduates is 4.18 and for BAC

option formal In this variable that was assessing if the graduates feel
graduates is 4.0. This shows that on average both sets of respondents agree that entrepreneurship
is a better route than formal employment. The standard deviation is 0.899 for BBA respondents

and 0.935 showing that for both sets the responses are closer to the mean.
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Figure 4.2.3 Entrepreneurship is preferable to employment

For BBA about 46.5 percent of the respondents strongly agree that entrepreneurship is a better
route than formal employment while for BAC 39.4 percent strongly agree, as it has been shown
in figure 4.2.3. For BBA 29.6 percent agree while for BAC it is 24.2 percent. If we combine the
responses for BBA and BAC it can be seen that for BBA about 86 percent agree and for BAC
about 64 percent are in agreement. In both cases the majority are in agreement and for both cases
the most common response was strongly agree; although for both the proportion of BBA
graduates was higher. The proportion of BAC respondents who were neutral is also higher than
that of BBA graduates. Though there are differences in the figures these differences are not very

significant.

Table 4.2.11 Correlation - program studied and employment/entrepreneurship choice

Value

Ordinal by Spearman 097
Ordinal Correlation '

It can be seen in table 4.2.11 that the spearman’s correlation coefficient is 0.097 showing that
there is a very weak correlation between entrepreneurship education at UNIMA and the view as
to whether entrepreneurship is a better route than formal employment. This can also be seen in
that BBA and BAC respondents are not displaying very different characteristics, though one

group was exposed to entrepreneurship studies and the other was not.
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In terms of financial earnings on average both BBA and BAC graduates believe they would make
more money if they are self-employed. In Section E of the questionnaire the respondents were
asked if they believe they would make more money if they were self-employed. As can be seen in
table 4.2.10, in this variable where the variable that assessed the respondents’ views on which
group earns more money between entrepreneurs and those in formal employment the mean score
for BBA was 3.87 and for BAC it was 3.67. Both of these scores are closer to 4 showing that one

average both sets of respondents agree that entrepreneurs earn more money.

It can be seen in figure 4.2.4 that in terms of percentages, the response with largest proportion of
respondents from BBA was strongly agreed at around 39 percent and for BAC it was neutral at
around 30 percent. However when the respondents that agreed and strongly agreed are combined,
for BBA they constitute around 61 percent and for BAC they constitute around 55 percent,
showing that for both sets, the majority are in agreement. The proportion of BAC respondents
who disagreed is higher than that for BAC. For BBA less than 5 percent strongly disagreed and
none for BAC strongly disagreed. Though there are these differences, they are not strong enough

to suggest that there is a correlation between exposure to entrepreneurship studies and the belief
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Figure 4.2.4 Entrepreneurs make more money than employees
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that entrepreneurs earn more money than those in formal employment. This has can be seen

through the spearman’s correlation coeflicient in table 4.2.12.

Table 4.2.12 Correlation - program studied and entrepreneurs making more money

Value
Ordinal by Spearman 103
Ordinal Correlation '
N of Valid Cases 104

The spearman’s correlation in table 4.2.12 is 0.103 showing that there is a weak correlation
between entrepreneurship education and the views on whether entrepreneurs make more money

than those in formal employment.

The next variable was assessing the respondents of whether with their educational background
they believe they are more suited for entrepreneurship or for formal employment. In Section F of
the questionnaire were asked if they think with their educational background they believe they
are better suited for entrepreneurship or for formal employment. As it can be seen in table 4.2.10
the mean score for BBA respondents was 3.90 and for BAC it was 3.73. Both of these mean
scores are closer to 4 so on average both BBA and BAC respondents believe their education is

more suited for entrepreneurship rather than formal employment.

As it can be seen in figure 4.2.5, in terms of spread of respondents, for BBA the response with
the highest proportion of respondents was agree at about 37 percent and for BAC it was neutral at
around 36 percent. 31 percent and 27.3 percent strongly agree for BBA and BAC respectively
and 37 percent and 27.3 percent agree for BBA and BAC respectively. The proportion of the
combination of those who agree and strongly agree for BBA is at 68 percent and for BAC 54
percent; showing that the majority of the respondents for both sets are in agreement, though for
BBA the proportion is higher.
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Figure 4.2.5 Education is suited more for entrepreneurship

26 percent of the BBA respondents were neutral while 2.8 percent disagreed and 2.8 percent

strongly disagreed. For BAC 9.1 percent disagreed and none strongly disagreed.

Though there are differences between the characteristics displayed between BBA and BAC
respondents, the differences are not very significant to show that there is a relationship between
exposure to entrepreneurship and one’s belief that therr education is more suited for

entrepreneurship. This has been shown by the spearman’s correlation coefficient in Table 4.2.13.

Table 4.2.13 Correlation - program studied and education for entrepreneurship

Entrepreneurship
is preferable than
Program | formal
studied | employment
rsh%eafmans Program Studied  Correlation Coefficient 1.000
Sig. (2-tailed)
N 104
Entrepreneurship  Correlation Coefficient 099 1.000
is preferable than
formal Sig. (2-tailed) .320
employment N 104 104
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In table 4.2.13 it can be seen that the spearman’s correlation coefficient is 0.099, meaning there is
a very weak correlation between program studied at UNIMA and the view educational

background is more suited for entrepreneurship than formal employment.

All the three variables discussed in this section where the researcher was trying to determine if
there is a relationship between entrepreneurship education and perceived entrepreneurial
desirability have shown that there is no correlation between the two. This is because in all three
of the variables (entrepreneurship being a better route than employment; entrepreneurs making
more money than those in formal employment; and education being more suited for
entrepreneurship than formal employment) BBA and BAC respondents did not display
significantly different characteristics, despite BBA candidates being exposed to entrepreneurship

education. These have also been confirmed by the spearman’s correlation coefficients.

This contradicts findings of other studies that were conducted in a longitudinal. For instance Lee
et al, (2005) in their study conducted in South Korea and USA revealed that students who were
exposed to entrepreneurship studies, in both countries, found entrepreneurship to be more
desirable, compared to their counterparts who were not exposed to the studies. The studies were
not restricted to commerce related students and they were conducted at the point of completion of
the course. These studies were also not limited to students who took entrepreneurship as a core

course but included who took it as elective courses.

However, the findings in this study confirm what other comparative studies established when
comparing students who took entrepreneurship studies as a core course in the Netherlands. In this
study they found out that entrepreneurship did not have an impact on desirability of
entrepreneurship (Oosterbeek, Van Praag, & ljsselstein, 2010). Like in this study focus was on
graduates who took entrepreneurship as a core course. However the study in Netherlands was
conducted on fresh graduates whereas the researcher in this case included graduates who

graduated a couple of years back.
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4.2.3. The Relationship between Entrepreneurship Education and Perceived
Feasibility of Doing Business
In this section the researcher is going to discuss if there is a relationship between
entrepreneurship education and perceived feasibility of entrepreneurship. Perceived feasibility
refers to the conviction that the graduates have that they will be able to succeed in their
entrepreneurship journey (Krueger, Reilly, & Carsrud, 2000). For one to be able to succeed in
entrepreneurship, it is important for them to have sufficient skills and knowledge required for the
entrepreneurship journey (Gartner, 1985). Skill and knowledge are important in forming one’s

ability to embark on entrepreneurship or self-employment.

Table 4.2.14 Entrepreneurial knowledge

Which program did you study at Knowledge for success in Skills to succeed in
UNIMA entrepreneurship entrepreneurship
Mean 4.21 4.31
BBA Std. Deviation 73 .709
Mean 421 4.18
BAC Std. Deviation .600 .683

In Section F of the questionnaire the respondents were asked if they feel they have sufficient
knowledge to succeed in entrepreneurship in one question and if they feel they have skills
required to succeed as an entrepreneur. In table 4.2.14 it can be seen that on average it can be
seen that BBA and BAC respondents feel they have sufficient knowledge and skills to succeed in
entrepreneurship. The mean scores for the two questions for BBA and BAC respondents are not
that different. The first variable was assessing the respondents’ degree to which they believe they
have sufficient knowledge to succeed in entrepreneurship. The mean score for BBA respondents
was 4.21 and for BAC graduates it is also 4.21. This shows that on average both BBA and BAC
graduates both believe they have sufficient knowledge to succeed in entrepreneurship though

BBA graduates were exposed to entrepreneurship education and BAC graduates were not.
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As can be seen in figure 4.2.6 when analyzing the responses, the majority of BBA and BAC
responded that they agreed, (45.1 percent for BBA and 60.6 percent for BAC). Of course, the
proportion of BAC respondents is higher than those of BBA. Those who strongly agreed were
39.4 percent for BBA and 30.4 for BAC and the combination of agreed and strongly agreed was
84.5 percent for BBA and 90.9 for BAC. This shows that in both cases, the majority were in
agreement that they possess the knowledge to succeed in entrepreneurship. Actually proportion

Figure 4.2.6 Knowledge to succeed in entrepreneurship

of BAC respondents wans higher, though they are not exposed to entrepreneurship education.

This shows that there is no significant relationship between entrepreneurship education and

knowledge of success in entrepreneurship among UNIMA graduates. This has been shown in the

spearman’s correlation in table 4.2.15.

Table 4.2.15 Correlation - program studied and entrepreneurship knowledge

Program Knowledge for
studied at successful
UNIMA | entrepreneurship
Spearman’'s | Program Correlation 1.000
rho studied at Coefficient '
UNIMA Sig. (2-tailed)
N 104
Knowledge for  Correlation
success in Coefficient 032 1.000
entrepreneurshi  Sig. (2-tailed) 748
p N 104 104
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The correlation coefficient is 0.032 showing that there is a very weak correlation between the
program studied at UNIMA and knowledge for success in entrepreneurship. This shows that
entrepreneurship education does not have effects on knowledge of success in entrepreneurship

among the faculty of commerce graduates.

The second variable was assessing the extent to which the respondents believe they have
sufficient skills to succeed in entrepreneurship. It can be seen in table 4.2.14 that for this variable
the mean scores were 4.31 and 4.18 for BBA and BAC respectively. This shows that on average
both BBA and BAC respondents agree that they possess sufficient skills to succeed in
entrepreneurship. On average therefore the two sets of respondents are not showing significantly

different characteristics.

B Program studied BBA Program studied BAC

60.6%

strongly agree neutral disagree
agree

| Skills to succeed in entrepreneurship |

Figure 4.2.7 Skills to succeed in entrepreneurship

From figure 4.2.7 it can be seen that the response with the largest proportion of respondents for
BBA was strongly agreed at 45.1 percent and for BAC it was agree at 60.6 percent. The
combination of agree and strongly agree responses for BBA was 85.9 percent for BBA and 90.9
percent for BAC. This shows that for both sets of respondents the majority are in agreement that
they possess the skills necessary for success in entrepreneurship. This shows that there is no

significant relationship between entrepreneurship education at UNIMA and possession of skills
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to succeed in entrepreneurship by the graduates. This has also been shown in the spearman’s

correlation in table 4.2.16.

Table 4.2.16 Correlation - program studied and entrepreneurship skills

Possession of
skills required
Program for success in
studied entrepreneurship
Spearman'stho | Program studied ~ Correlation 1.000
at Coefficient '
Sig. (2-tailed)
N 104
Possession of Correlation
skills required Coefficient 092 1.000
for success in Sig. (2-tailed) 354
entrepreneurship 104 104

From table 4.2.16 it can be seen that the spearman’s correlation coefficient is 0.092 which shows

that there is a weak correlation between the program studied at UNIMA and possession of skills

required for success in entrepreneurship. Therefore entrepreneurship education at UNIMA does

not significantly affect possession of skills necessary for success in entrepreneurship.

Table 4.2.17 Practical know-how of entrepreneurship

Program Studied Ease of running Competency in knowledge of
a business developing an practical details for
entrepreneurial starting a business
project
Mean 3.56 4.08 4.27
BBA Std. 1.038 .788 675
Deviation
Mean 3.79 3.85 4.03
BACC Std. 927 755 728
Deviation

By comparing the means for the three variables in table 4.2.17, it can be seen that on average

both sets of respondents have the general feeling is that running a business would be easy for

them. The mean scores for the variable “I think running my own business would be easy for me”
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which was asked in section F of the questionnaire was 3.56 for BBA graduates, and 3.79 for BAC

graduates, showing that in both cases, on average the respondents agreed to that statement.

Table 4.2.18 Ease of running own business

program studied
BBA BAC

Ease of strongly agree 15.5% 21.2%
running own  agree 45.1% 45.5%
business neutral 25.4% 27.3%

disagree 8.5% 3.0%

strongly disagree 5.6% 3.0%
Total 100.0% 100.0%
50.0% A
45.0% -
40.0% -
35.0% -
30.0% -
25.0% -
20.0% - B Program studied BBA
15.0% - Program studied BAC
10.0% -
5.0% - I .
0.0% -

strongly agree | neutral | disagree| strongly
agree disagree
Ease of running own business

Figure 4.2.8 Ease of running own business

As it can be seen in table 4.2.18, for both BBA and BAC the response with the largest proportion
is agree with about 45 percent. The combination of respondents who agreed and strongly agreed
for BBA was 61 percent and for BAC it was 67 percent showing that for both sets of respondents
the majority believe running a business will be easy for them. 25 percent and 27 percent of BBA
respondents and BAC respondents respectively are neutral while 14 percent of BBA and 6

percent of BAC respondents do not believe running a business would be easy for them. For this
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variable therefore, it can be seen that the characteristics of BBA and BAC respondents is not very
different.

The next variable in table 4.2.17 assessed the extent to which the respondents believe they can
develop an entrepreneurial project. In section F of the questionnaire the respondents were asked
if they could develop an entrepreneurial project. The mean score for BBA respondents was 4.08
and for BAC was 3.85 showing that both sets, on average agree.

Table 4.2.19 Developing an entrepreneurial project

Program studied
BBA BACC
Ability to Strongly agree 31.0% 21.2%
develop an agree 50.7% 42.4%
entrepreneurial  peytral 14.1% 36.4%
project disagree 4.2%
Total 100.0% 100.0%

By looking at the responses to that variable, in table 4.2.19, the response with the largest
proportion of respondents is agree for both BBA and BAC respondents, though the proportion for
BBA is greater at 50.7 percent compared to 42.4 percent for BAC. The combination for agreed
and strongly agreed responses for BBA is 81.7 percent and for BAC it is 63.6 percent showing
that in both cases the majority believe that they can competently develop an entrepreneurial
project, though the proportion for BBA is higher. The proportion of respondents who were
neutral was higher for BAC respondents at 36.4 percent compared to BBA’s 14.1 percent. The
differences in the responses are not very significant between BBA and BAC respondents on the

variable assessing if they can develop an entrepreneurial project.

The last variable in table 4.2.18 was assessing the extent to which the respondents agree that they
know the practical details for starting a business. In Section F of the questionnaire the
respondents were asked if they know practical details for starting a business. The mean score for
BBA respondents is 4.27 and for BAC is 4.03 showing that on average both sets of respondents

agree.
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Figure 4.2.9 shows that for BBA and BAC the response with the largest proportion were agree at
52.1 percent and 66.7 percent respectively. The combination of agree and strongly agree is at
90.1 percent for BBA and 87.9 for BAC showing that for both sets of respondents the majority
believe they know the practical details for starting a business. This therefore shows that the there
is no significant difference in the way BBA and BAC respondents responded to that question.

Looking at the pattern of the responses, it can be seen that there are no significant differences
among the BBA and BAC respondents in relation to their practical know-hows of doing business.
Therefore it can be seen that at UNIMA there is no relationship between entrepreneurial

education and practical know how of doing businesses. This has also been confirmed by the

Figure 4.2.9 Practical details for starting a business

correlation analysis in table 4.2.20.
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Table 4.2.20 Correlation - practical entrepreneurial ability and program studied

Knowledge of
practical
Ease of Ability to details
Running develop an required in
Program own entrepreneurial | entrepreneurs
studied | business project hip
Spearman’'s | Program Correlation 1.000
rho studied Coefficient '
Sig. (2-
tailed)
N 104
Ease of Correlation
Running own  Coefficient -093 1.000
business Sig. (2-
tailed) 348
N 104 104
Ability to Correlation -
develop an Coefficient 165 067 1.000
entrepreneuri  Sig. (2-
al project tailed) 095 000
N 104 104 104
Knowledge Correlation - -
of practical Coefficient 195 396 519 1.000
details Sig. (2-
required in tailed) 117 .000 .000
entrepreneurs N
hip 104 104 104 104

It can be seen in table 4.2.20 that the spearman’s

correlation coefficient between the program

studied at UNIMA and ease of running a business is -0.093 showing that there is a very weak
negative correlation between the two variables. The spearman’s correlation coeflicient between
the program studied at UNIMA and ability to develop an entrepreneurial project is 0.167 showing
that there is a very weak positive correlation between the two variables. Finally, the spearman’s
correlation coefficient between the program studied at UNIMA and the knowledge of practical
details required in entrepreneurship was 0.155 showing that there is a very weak positive
correlation between the two variables.

By looking at the comparisons of the means, the cross tabulations and the correlation analysis, it

can be seen that there is no significant relationship between entrepreneurship education and
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perceived feasibility of doing business. The entrepreneurship education at UNIMA therefore does
not affect the perceived feasibility of entrepreneurship among the UNIMA graduates.

This contradicts what other studies in Korea and USA revealed (Lee, et al 2005). In other studies
conducted in graduates that were exposed to entrepreneurship displayed different characteristics
to those who were not exposed to entrepreneurship studies in terms their perceive ability of doing
business. These studies, however, were conducted on fresh university graduates whereas this

study was conducted on graduates who have been employed over a period of time.

The study however confirms what other studies in the Netherlands revealed that entrepreneurship
education does not significantly impact on the perceptions of desirability of the entrepreneurship

career.

4.2.4. To What Extent Are Faculty Of Commerce Graduates Involved In
Entrepreneurial Activity
Table 4.2.21 Self-employment

Program Studied
BBA BAC
] Yes 8.5% 6.1%
Those in Self-employment
' Py 91.5% 93.9%
Total 100.0% 100.0%

In Section B of the questionnaire the respondents were asked if they are running their on business
full time. It can be seen in Table 4.2.21, for BBA and BAC respondents less than 10 percent are
running their own businesses full time. This shows that entrepreneurship education at the faculty
of commerce in the University of Malawi does not really have effects on the rate at which the

graduates will be willing to start and run their own businesses.
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Table 4.2.22 Employed in family business

Program Studied Total
BBA BAC
Family business yes 6.1% 3.2%| 5.2%
employees NO 93.9% 96.8%| 94.8%
Total 100.0% 100.0%| 100.0%

As it can be seen in Table 4.2.22, out of the respondents who are not self-employed, about five
percent are employed in family businesses. Being employed in family businesses is a way of
being entrepreneurial as family businesses are one form of businesses (Akanbi, 2013;
Longenecker, Moore, & Petty, 2003). In section B of the questionnaire the respondents were
asked if they were employed in family businesses. For both BBA and BAC respondents less than
10 percent are employed in family businesses. This shows that entrepreneurship education is not

really related to the rate at which the graduates will be employed in the family businesses.

Table 4.2.23 Co-running businesses with family or friends

Program Studied
BBA BAC
Co-running a business with yes 15.4% 6.7%
friends or family full time no 84.6% 93.3%
Total 100.0% 100.0%

In section B of the questionnaire the respondents were asked if they are co-running a business
with friends or family full time. It can be seen from table 4.2.23 about 15 percent of BBA
respondents and 7 percent of BAC respondents are co running businesses with friends or family.
This shows that to a minor extent entrepreneurship education has affected the extent to which the
graduates would be involved in entrepreneurial activity. This is because; more of the BBA
respondents, compared to BAC respondents are able to collaborate with others in order to run

businesses.
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Table 4.2.24 Business to supplement employment

Program Studied Total
BBA BAC
[Running business to Yes 55.7% 48.3% 53.3%
supplement formal No 44.3% 51.7% 46.7%
employment
Total 100.0% 100.0% 100.0%

In section B of the questionnaire they respondents were asked if they are running businesses to
support formal employment. As it can be seen in table 4.4.24 among BBA and BAC respondents,
the difference between the proportion of BBA respondents running businesses to supplement
formal employment is not significantly different to BACC respondents. 48 percent of BAC
respondents stated that they have small businesses to supplement their employment while for
BBA respondents it is 55 percent. This shows that entrepreneurship education does not have
significant effects on faculty of commerce graduates’ ability to be entrepreneurial even though

they are employed.

From the correlation analysis in table 4.2.25 it can be seen that there is no significant relationship
between entrepreneurship education and level of entrepreneurial activity. The spearman’s
correlation coefficient for being self-employed and the program studied at UNIMA is 0.042
showing that there is no correlation between the two variables. Entrepreneurship education at

UNIMA therefore does not have any effects on the rate at which the graduates are self-employed.

The spearman’s correlation coeflicient for the program studied at UNIMA and being employed in
a family business is 0.060, as it can be seen in table 4.2.25, showing that there is an extremely
weak correlation between the two variables. This shows that entrepreneurship education at
UNIMA therefore is not related to the number of graduates that will be employed in family

businesses.
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Table 4.2.25 Correlations - program studied and entrepreneurial activity

Co-
running a
business Running
with business to
Those in Family | friends or | supplement
Program Self business family formal
studied | employment | employee | full time | employment
Spearman’s | Program Correlation 1.000
rho studied Coefficient '
Sig. (2-
tailed)
N 104
Those in Correlation
Self Coefficient 042 1.000
employment  Sig. (2-
tailed) 674
N 104 104
Family Correlation
business Coefficient 060 -024 1.000
employee  Sig. (2- 561 817
tailed)
N 97 97 97
Co-running  Correlation o o
a business Coefficient 122 211 4TS 1.000
with friends  Sig. (2-
or far_nily tailed) 239 .008 .000
full time N 95 95 95 95
Running Correlation 070 174 299™* 1.000
business to  Coefficient ' ' ' '
supplement  Sig. (2-
formal tailed) 513 102 .005
employment
PIoYmert N 90 90 90 90 90

The next variables under consideration are the degree to which the graduates are co-running

businesses with family and friends and the program studied at UNIMA. It has been shown in

table 4.4.25 that the spearman’s correlation is 0.122; meaning that there is a weak correlation

between the two variables and the sig (2 tailed) is 0.239 showing that there is a minor statistical
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relationship between the two variables. This therefore shows that entrepreneurship education at
UNIMA does not significantly affect the level at which individuals co-run businesses with family

and friends.

Finally the spearman’s correlation coefficient for the program studied at UNIMA and running a
business employment is 0.070 showing that there is no correlation between the two variables. The
sig (2 tailed) is 0.513 showing that there is no statistical relationship between the two variables.
Entrepreneurship education at UNIMA therefore does not have effects on the rate at which the

graduates have businesses to supplement their formal employment.

According to the covariance structure model, it has been argued that entrepreneurial intentions

and activity is significantly influenced by contextual founding conditions rather than just personal

disposition.
Table 4.2.26 Contextual factors of entrepreneurship in Malawm
Program Studied Conducive Policy Adequacy of Ease of
environment | environment finance finding
for starting | for starting | sources for regulatory
businesses businesses | graduates to | information
start business for
entrepreneurs
BBA Mean 2.68 2.42 1.83 2.07
Std. Deviation 1.131 936 .894 1.046
Mean 2.55 2.55 1.91 2.64
BAC Std. Deviation 1.148 1.092 879 1.270

The business environment refers to the general micro environment that businesses are operating
in. There are several factors that play in the business environment. These factors can either make
entrepreneurship to flourish or may actually impede the development of entrepreneurship (Duijn,
2005).

It can be seen, in table 4.2.26, by comparing the means of the variables indicating the perceptions
of the graduates on the support they would receive for initiating businesses. In the final section in

the questionnaire the respondents were asked if they believe the business environment is
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conducive for starting businesses. On this variable the mean score for BBA graduates was 2.55

and for BAC it was 2.63 showing that one average, both sets of the respondents are neutral.

It can be seen that for both sets of respondents, majority disagree that the business environment is
conducive. 38 percent and 39.4 percent for BBA and BAC respondents disagree and the
combination of disagree and strongly disagree for BBA is 52.1 and for BAC it is 57.6. This has
been shown n figure 4.2.10. It can be seen that for both sets of respondents, majority disagree that
the business environment is conducive. 38 percent and 39.4 percent for BBA and BAC
respondents disagree and the combination of disagree and strongly disagree for BBA is 52.1 and
for BAC it is 57.6. Just over a quarter for both sets of respondents believe that the environment is

conducive.

The next variable was assessing if the policy environment is conducive for doing business. The
respondents in section H of the questionnaire were asked if the policy environment is good for
doing business. It can be seen in table 4.2.26 that the mean score for BBA is 2.42 showing that on
average they disagree, and for BAC it is 2.55 showing that on average they are neutral. On
average, therefore, there is a difference between the characteristics displayed by BBA

respondents and BAC respondents in relation to their views on the policy environment.

38 09%9.4%
40.0% .
35.0%
30.0% 25.4%4 79
25.09
>-0% 18.3% 18.2%
20.0% 2% 14.1%
15.0%
10.0% 4.2%: 09
0.0% -
strongly agree neutral disagree strongly
agree disagree
Conduciveness of business environment for starting small
businesses
W Program studied BBA Program studied BAC

66



Figure 4.2.10 Conduciveness of the business environment

Looking at the mean scores in table 4.2.26 and the pattern of responses in figure 4.2.10 it can be

seen that the characteristics of BBA and BAC respondents are not significantly different.

It has been shown in figure 4.2.11that the majority for both sets of respondents do not believe
that the policy environment is good for small businesses; 46.5 percent and 42.4 percent of BBA
and BAC respondents respectively disagree and the combination of disagree and agree is 60.9 for

BBA and 59.2 for BAC showing that in both cases the majority are in disagreement

M Program studied BBA ™ Program studied BAC

46.5%

4%

212%  222%

16.99 2%
3. o%
_‘_/

strongly agree neutral disagree strongly
agree disagree

| Good policy environment for starting small businesses |

Figure 4.2.11 Policy environment for starting business

Looking at the pattern of responses in figure 4.2.11, it can be seen that there are no significant

differences between BBA and BAC respondents.

The next variable was assessing the respondents’ views on the adequacy of financial resources
for graduates who intend to start businesses. Availability of finance is crucial for the
development of entrepreneurship in any economy and can directly affect the rate at SME start-

ups (Malunga, 2013). In section H of the questionnaire the respondents if they were adequate
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sources of finance for graduates who intended to start businesses. In assessing these views on
financial resources for graduates who intend to start small businesses is adequate, as it can be
seen in table 4.2.26, the mean score for BBA respondents was 1.83 and for BACC respondents it
was 1.91 showing that on average both sets of respondents disagree. On average therefore, there
is difference between BBA and BAC respondents is not significant.

60.0%
50.0%
40.0%
30.0% B Program studied
’ BBA
20.0%
? [E Program studied
BAC
10.0%
0.0% -
Strongly agree neutral disagree strongly
agree disagree
Adequacy of finance sources for university graduates who want
to start business

Figure 4.2.12 Adequate of financial sources for graduate entrepreneurs

By looking at the responses in table 4.2.12 it can be seen that the majority are not of the view that
finances sources for graduates who want to start businesses are adequate. 46.5 percent of BBA
respondents and 51.5 percent of BAC respondents disagree that the financial sources are adequate
for the graduates who want to start business; and the combination of disagree and strongly
disagree is at 85.9 percent for BBA respondents and 84 percent for BAC. The pattern of
responses in figure 4.2.12 shows that the pattern of responses for BBA and BAC respondents are

not significantly different in terms of their views on adequacy of financial resources

The final variable is assessing the respondents’ views on the extent to which they agree that
regulatory information for entrepreneurs can be found. In Section H of the questionnaire the
respondents were asked if they regulatory information for entrepreneurs can be easily found. The

mean score for BBA respondents is 2.0 and for BAC it is 2.64 showing that on average BBA
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respondents disagree and BAC respondents are neutral. On average therefore there is a difference
the views of BBA and BAC respondents on their views on accessibility of regulatory

information.

M Program studied at UNIMABBA M Program studied at UNIMA BAC

36.6%

35.2%

Strongly agree neutral disagree strongly
agree disagree

| Ease of finding Regulatory information for entrepreneurs in Malawi |

Figure 4.2.13 Accessibility of regulatory information for entrepreneurs

As can be seen from figure 4.2.13 for both sets of respondents the response with the highest
proportion is disagree at 36.6 percent for BBA and 30.3 percent for BAC. The combination of
those who strongly disagree and disagree for BBA constitute 66.9 percent and for BAC 51.5
percent showing that for both sets of respondents they believe that regulatory information for
entrepreneurs can be found in the country. Of course the proportion of respondents who are in
disagreement is higher for BBA than for BAC. Proportion of those who are neutral, disagree and
strongly disagree is higher from BAC compared to BBA. Though the proportions are different

between BBA and BAC respondents are different, the patterns of the responses are similar.
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Table 4.2.27 Correlation - program studied and contextual factors

Finance
sources Accessible
Policy for regulatory
Business environment | graduates | information
Program | environment | for starting starting for
studied | for SMEs businesses business | entrepreneurs
Spearman’s | Program Correlation 1.000
rho studied Coefficient '
Sig. (2-
tailed)
N 104
Business Correla_tlon 055 1.000
environment  Coefficient
for SMEs Sig. (2-
tailed) ST
N 104 104
Policy Correlation -
environment  Coefficient -041 686 1.000
for starting Sig. (2-
businesses tailed) 678 000
N 104 104 104
Finance Correlation o o
sources for  Coefficient ~053 354 302 1.000
graduates Sig. (2-
star_ting tailed) 595 .000 .002
business N 104 104 104 104
Accessible Correla_tlon - 214" 178 344 489" 1.000
regulatory Coefficient
information  Sig. (2-
for tailed) .029 071 .000 .000
entrepreneurs N 104 104 104 104 104

As can be seen from the analysis in Table 4.2.27 there is an extremely weak correlation between
the program studied and the view as to whether the business environment is conducive for
starting small businesses. The spearman’s correlation coeflicient is 0.055 showing that there is a
very weak correlation between the two variables. The sig. (2tailed) is 0.577 showing that there is

a very weak statistical relationship between the two variables. Therefore there is no relationship
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between entrepreneurship education and views of the conduciveness of the business environment

in the country.

The spearman’s correlation coefficient for the program studied at UNIMA and whether the policy
environment is good for those starting businesses is -0.041, showing that there is a very weak
negative correlation between the two variables, as it can be seen in table 4.2.27. The sig. (2
tailed) is 0.678 showing that there is no statistical relationship between the two. This shows that
there is no relationship between views of the policy environment for starting businesses and
entrepreneurship education at UNIMA in the faculty of commerce. Therefore entrepreneurship
education at UNIMA’s faculty of commerce does not have effects on the views of the policy

environment for entrepreneurship in the country.

It can also be seen in table 4.2.27 that there is also a very weak negative correlation between the
program studied at UNIMA and the views of adequacy of sources of finance for graduates who
intend to start their own businesses as the spearman’s correlation coeflicient is -0.053. The sig (2
tailed) is 0.595 showing that there is no statistical relationship between the two variables. This
therefore means that entrepreneurship education does not have effects on the views of adequacy

of finance sources for graduates who intend to start businesses.

The program studied at UNIMA’s faculty of commerce and the views on the accessibility of
regulatory information for entrepreneurs have a weak negative correlation at -0.214, as it can be
seen in table 4.2.27. This means to a small extent those that were exposed to entrepreneurship
education at faculty of commerce do not think that regulatory information for entrepreneurs can
be found compared to their counterparts from BAC. The sig (2 tailed) is 0.029 showing that there
IS a statistical relationship between the two variables. The correlation analysis shows that
entrepreneurship education at UNIMA does not necessarily affect the views on the contextual

factors of entrepreneurship.

From the analysis it can be seen that most of the graduates are running small businesses just as
means of supporting their formal employment. It can also be seen that there is no correlation
between entrepreneurship education and rate at which people start businesses to support

employment. It has also been seen that a small proportion of the respondents is self-employed, co
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running businesses with friends or family, or is employed in a family business full time. This
applies to both BBA and BAC graduates. There is also no correlation between entrepreneurship
education and these variables. Entrepreneurship education is therefore does not have significant
effects on the levels at which graduates will be involved in entrepreneurial activities. This is
because the graduates who were exposed to entrepreneurship education and those who were not

are not displaying different characteristics.

It can also be seen that there is no relationship between entrepreneurship education and the

contextual factors of doing business among UNIMA faculty of commerce graduates.

4.3. Chapter Summary
In this chapter, the findings were presented and discussed. The general overview of the research
and the owverall quantitative results show that there are not really significant differences between

BBA and BACC respondents in relation to their entrepreneurship intentions.

It can be seen that in general entrepreneurship education does not really have a relationship with
the entrepreneurial personality traits of the respondents as there were not significant differences
between BBA and BAC graduates. Entrepreneurship education does not really have significant
effects on perceptions of desirability of entrepreneurship as well as it has been shown in the
findings. The findings also revealed that entrepreneurship education does not have significant
effects on perceptions of feasibility of entrepreneurship among the respondents. Finally, the
results also show that entrepreneurship education is not correlated to the level at which the

graduates will be involved in entrepreneurial activity.

In the next chapter the general conclusions and recommendations derived from the study are

presented.
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CHAPTER FIVE

CONCLUSIONS AND RECOMMENDATIONS

5.0. Introductions
In this chapter conclusions from the discussion of results in the previous chapter is drawn and

recommendations made. The last section provides areas for further research.

5.1. Conclusion
The main purpose of the study was to find out whether entrepreneurship education in the UNIMA
has any effects on the entrepreneurial intentions among their graduates. This would be done by
looking at the four specific objectives: assessing the presence of entrepreneurial traits among
UNIMA faculty of commerce graduates; examining the effects of entrepreneurship education on
perceived desirability of entrepreneurship among faculty of commerce graduates; examining the
effects of entrepreneurship education on the perceived entrepreneurial feasibility among faculty
of commerce graduates; assessment of the relationship between entrepreneurship education and

entrepreneurial activity among faculty of commerce graduates.
The study seems to have achieved its objectives, as it can be seen in the sections that follow.

5.1.1. Relationship between entrepreneurship education and entrepreneurial
personality traits among faculty of commerce graduates

This study has revealed that the entrepreneurial traits are present among UNIMA graduates but

there is no correlation between the entrepreneurial personality traits and entrepreneurship

education. The study focused to primarily two entrepreneurial traits, locus of control and risk

propensity.

The study revealed that to a great extent, both BBA and BAC respondents showed that they have
a high locus of control as well as a high risk propensity. The pattern of BBA and BAC graduates
was not significantly different in the variables indicating entrepreneurial personality traits. The
correlation analysis, using the spearman’s correlation coeflicient also revealed that there is a very
weak correlation between entrepreneurship education and entrepreneurial personality traits. The
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researcher therefore concludes from the study that there is no relationship between

entrepreneurship education at UNIMA and entrepreneurial personality traits of the respondents.

5.1.2. Effects of entrepreneurship education on perceived desirability of
entrepreneurship among faculty of commerce graduates

The study revealed that both BBA and BAC graduates perceive the entrepreneurship route to be

desirable and that the majority for both actually intend to go into businesses in the foreseeable

future. For both sets of respondents, they indicated that they are more likely to venture into their

own business, full time, in the next five years and not in the next one year.

The study also revealed that there was however no correlation between perceived desirability of
going into entrepreneurship and entrepreneurship education. This is because the characteristics
displayed by BBA respondents (who were exposed to entrepreneurship education) and BAC
respondents (who were not exposed to entrepreneurship education) were not significantly

different. This was also confirmed by a spearman’s correlation coefficient analysis.

5.1.3. Effects of entrepreneurship education and perceived feasibility of
entrepreneurship among faculty of commerce graduates

Based on the findings of the study, it has been established that both BBA and BAC graduates

perceive the entrepreneurship route to be feasible and that they can manage to go into the

entrepreneurship route with ease. The study further revealed that there is no relationship between

entrepreneurship education and this perceived feasibility of entrepreneurship among faculty of

commerce.

From the findings, it was revealed that BBA and BAC graduates did not display significant
differences with regards to their perceptions of the feasibility of entrepreneurship. The
spearman’s correlation coeflicient analysis also revealed that there is no correlation between
entrepreneurship education and perceived feasibility of entrepreneurship. It can therefore be
concluded that entrepreneurship education does not have significant effects on the perceived

feasibility of entrepreneurship among faculty of commerce graduates.
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5.1.4. The relationship between entrepreneurship education and entrepreneurial
activity among faculty of commerce graduates

The study revealed that to a large extent, faculties of commerce graduates are not really involved

in entrepreneurial activity. Most that are involved in entrepreneurial activity are employed full

time in other firms, and just run the businesses to supplement on income. This was evident in

both BBA and BAC graduates. Very few are into full time entrepreneurship or taking steps

towards that. This shows that there is no relationship between entrepreneurship education and the

degree at which the graduates will be involved in entrepreneurial activity.

It was also reveled in the study that both BBA and BAC respondents hold the view that the
contextual factors are not really conducive for entrepreneurship. In other variables actually BAC
graduates we a bit more positive on the contextual factors of entrepreneurship. This revealed that
in the faculty of commerce, there is no relationship between entrepreneurship education and

views relating to the contextual factors.

5.2. Recommendations

The study has revealed that entrepreneurship education at UNIMA does not have significant
effects on the entrepreneurial intentions of faculty of commerce graduates. This section therefore
provides recommendations to UNIMA, with the view of ensuring that entrepreneurship education
should result in positive effects on the entrepreneurial intentions of UNIMA graduates.

In view of the foregoing, to transform the effects of entrepreneurship education on
entrepreneurial intentions it is recommended that the entrepreneurship curricula in the faculty of
commerce to be reviewed and amended. This should be done in such a way that the
entrepreneurship education provided should have visible positive effects on the entrepreneurial
intentions of the graduates. The recommendations merge the key findings of the study and

conclusions drawn and are presented in line with the research objectives.

5.2.1. The relationship between perceived entrepreneurship education and
entrepreneurial personality traits among faculty of commerce graduates
e The entrepreneurship education should factor in elements in the curriculum on ways

which the graduates can take calculated risks and venture into their own businesses. This
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should not only be limited to students that are pursuing entrepreneurship bachelors but
should also be extended to all other students who are studying entrepreneurship to any
extent. This may not only be achieved through the course delivery by the lecturer but may
enhanced by inclusion of workshops and other form of interaction with practicing
entrepreneurs.

The entrepreneurship course should be amended to include ways in which locus of control
can be enhanced among the graduates. This can be achieved from leadership talks or
seminars from successful entrepreneurs as well as more challenging class assignments

particularly designed for enhancing this element.

5.2.2. The effects of entrepreneurship education on perceived desirability of
entrepreneurship among faculty of commerce graduates

The curricular should provide for more interaction with successful local entrepreneurs to
as well as partner with other institutions such as the Blantyre Pitch Night so that the
graduates get more inspiration that the entrepreneurship journey is not only for those who
majored in entrepreneurship

UNIMA should also partner with other organizations on how successful entrepreneurs in
Malawi can be celebrated so that the graduates should have role models and have periodic
functions where students should be able to interact and draw inspirations from practicing

entrepreneurs.

5.2.3. The effects of entrepreneurship education on perceived feasibility of
entrepreneurship among faculty of commerce graduates

There should be linkages between UNIMA and SME support agencies in order to orient
the students on the support and procedures available for startups. The course should not
just be theoretical, but should include more practical and skill enhancing techniques

There should be room in the delivery and assessment of the course to allow for more
practicality in the entrepreneurship courses.

Have follow up mechanisms on the graduates so as to discuss means on which the

entrepreneurship journey can be eased for them
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5.2.4. The relationship between entrepreneurship education and the level of
entrepreneurial activity among faculty of commerce graduates

e There has to be linkages with financial institutions, microfinance institutions, government
and other SME support agencies in order to enhance the students’ knowledge on factors
that affect the contextual issues in business. This can be done in the course of their
education as well as when as when they are approaching their graduation so that the
students should be more aware of avenues available to them if they intend to go into
business. This will also make government and other stakeholders aware of the support
that the graduates are lacking or amendments that can be made.

e There should be increased interaction between the students and graduates and successful
entrepreneurs and other business captains so as to make the students and graduates of
business opportunities and other ways in which they can partner with existing businesses
as means of kick-starting their entrepreneurial careers

e UNIMA should partner with other stakeholders such as the media, government, non-
governmental organizations (NGOSs), the private sector and others in order to have a

forum where emerging issues in entrepreneurship can be discussed.

5.5 Limitations of the study
The study has been limited to UNIMA faculty of commerce graduates from 2005 to 2014. This is
in view of time and resource constraints of the researcher. Entrepreneurship education is also
found in other faculties in the University of Malawi as well as in other universities and tertiary
education institutions in the country. This study focused whether commerce graduates who were
exposed to entrepreneurship course displayed different behavior to those who were not exposed

to the studies.

Thus the findings that have been generated cannot be generalized for all University graduates
globally or in Malawi who undergoes entrepreneurship education.

5.4. Areas for Further Research
Recently the UNIMA faculty of commerce has introduced a Bachelors of Commerce in

Entrepreneurship. A study can therefore be done to compare how graduates from this program
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will perform in terms of entrepreneurship compared to those from BBA. A study should also be
conducted to compare the entrepreneurial intentions and activities of graduates from the
commerce field and graduates from non-commerce related fields, both at the UNIMA and other

public Universities in the country.
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APPENDICES

Appendix | Questionnaire

Malawi Polytechnic

QUESTIONNAIRE
Dear respondent,

Please fill out this questionnaire to participate in a study for my MBA thesis at University of Malawi
(UNIMA). | am researching on entrepreneurial intentions of UNIMA faculty of commerce graduates.
Filling this questionnaire will take at most, 20 minutes of your time.

If you are interested in receiving the results of this study, have any queries, or need more information
please feel free to contact me directly on csambakunsi@poly.ac.mw. | would like to express my sincere
gratitude for your participation

Kind regards,

Chisomo Sambakunsi
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Respondent Code (Official Use Only)

Instructions for completion

1. Please answer the questions as objectively and honestly as possible
2. Highlight or shade the square or number which reflects your answer most accurately

Example
What s your height O Below 4feet A >4-5fet >5-6fet [ Over 6 feet
Piano lessons forchildren develop discipline Strongly | agree | neutral | disagree | Strongly
agree disagree
(if you are neutral) 5 4 3 2 1
A. DEMOGRAPHIC INFORMATION
1 Please indicate your gender a Male O Female
2| What s your age group in years? Obelow2s | A 25-30 | 31-35 Uss-40 | Uoverao
3 Indicate your marital status Q single Q Married Q Separated (| Divorced a Widowed
4 | Number of children Qe |[Q1-2 s34 Us-6 U overs
5. | Number of other dependents (relatives | O ,one Q.. Q3.4 Qs-s Qovers
under your care)
6 | Monthly net income (salary) in Malawi | 0 < 300,000 O 300000 -| 600000 -| 1000000
Kwacha (for those in formal employment) <600,000 <1000, 000 and above
7| Are you a graduate from the UNIMA Faculty of Commerce? Q VYes Q No
8 If yes, which program did you study at University of Malawi O seA O sAcc
9 | Indicate the period you graduated from | [ pefore 2006 | L 2006 - 2009 | LD 2010-2013 | 1 after 2013
college
10 | What postgraduate level | O None U Postgraduate | 1 Masters [ (1 Chattered UrHD
qualification do you have? diploma Degree professional
11 | Did you have intentions to start a business at the time you were | O ves O No

graduating with your bachelor’s degree?
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B. INFORMATION ON ENTREPRENEURIAL ACTIVITY

12 | Are you currently self employed (full time) (if yes go to 19) Oves | dNo
13 | Are you employed in a family business? (owned by parents or close relatives) (if yesgoto19) | Qves | d No
14 | Are running a business together with friends or family? (full time) (if yes go to 19) Oves | QNo
15 | If your answers to 12, 13 and 14 above is ‘no’, do you have a small business to supplement | O ves | O No
your formal employment
16 | Do you plan to be self-employed in the foreseeable future? If no go to 19 O ves | QNo
17 | If yes, Estimate the probability you will start your | O 0% - 25% | ( 26% - 50% U519% - 75% | 1 76% - 100%
own business in the next year? If your answer is
above (0-50%) go to 19
18 | If (0-50%), Estimate the probability you will start | O 0% - 25% | O 26% - 50% U 51%- 75% | O 76% - 100%
your own business in the next 5 years?
C. INFORMATIONON ROLE MODELS
19 | Are your parents currently entrepreneurs? If yes go to 21 U Yes U No
20 | If not, Have your parents ever been entrepreneurs? U Yes U No
21 | Growing up did you have close interaction with successful | O Yes U No
entrepreneurs
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D. INFORMATIONABOUT PERSONALITY TRAITS

Below are statements pertaining to your personality traits. Highlight or shade

the number of the opinion which best reflects you. @ g
o —
= <
< -
22 | | enjoy overcoming obstacles to my ideas 1
23 | T'love to challenge the status quo 5 1
24 | | often feel that things are just what they are and there’s nothing | can do about it | 5 1
25 | | believe | have little control over my destiny, | just have to accept whatever life | 5 1
offers me
26 | 1 am quite cautious when I make plans 5 1
27 | 1 avoid getting involved in anything that has got chances of failure 5 1
28 | Even when I know that my chances are limited | try my luck 5 1
29 | I can take risks with my money 5 1
30 | I'like taking new routes whenever I travel 5 1
31 | I like to try totally new experiences like new foods 5 1
32 | 1'will take a serious risk within the next 6 months 5 1
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E. INFORMATIONABOUT ATTITUDES TOWARDS PERCEIVED DESIRABILITY

Below are statements pertaining to the extent to which entrepreneurship is @
desirable to you. Highlight or shade the number of the opinion which best reflects | £ |
you. a = | S
=< 3 T | T
81&|E5|&) &
33 | Starting my own business Is very desirable to me 5 [4 |3 [2 |1
34 | Being an entrepreneur would give me great satisfaction 5 (4 |3 |2 |1
35 | | would rather run my own business than to rise through the ranks in formal |5 (4 |3 |2 |1
employment
36 | You can only make big money if you are self-employed than being an employee |5 |4 |3 (2 |1
of another firm
37 | Looking forward | would rather be an entrepreneur than to work for another |5 |4 (3 |2 |1
employer
38 | With my education, T think entrepreneurship will be a better option than formal[5 [4 [3 [2 |1
employment
F. INFORMATIONABOUT PERCEIVED FEASIBILITY
Below are questions pertaining to your perceived feasibility of engaging in o
entrepreneurship. Placea cross (x) in the space provided of the opinion which % S
best reflects you. 3 <
< = =+
gl a| 2| &| &
g| 8| 2| 8| %
39 | I have sufficient knowledge to succeed in entrepreneurship 5 2 1
40 | | have the skills required to succeed as an entrepreneur 5 2 1
41 | I think running my own business will be easy for me 5 2 1
42 | | can competently develop an entrepreneurial project 5 2 1
43 | I know the practical details necessary for starting a new business 5 2 1
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G. INFORMATION ABOUT PERCEIVED SOCIAL INFLUENCES

Below are statements pertaining to your opinion on how others judge your

decision to engage in entrepreneurship. Shade the number the number of | §
opinion which best reflects you. S <
< | 2| 8
44 | Among my university alumni we encourage each other to pursue our own 3 1
ideas
45 | My family believes entrepreneurship is a better route for me compared to 3 1
formal employment
46 | My close friends encourage me to go for entrepreneurship as opposed to 3 1
formal employment
47 | Other people important to me believe entrepreneurship is a better route for 3 1
me compared to formal employment
48 | I have a strong network that would ease my entrepreneurship journey 3 1
49 | I know many graduates from my university who have successfully started 3 1
up their own business
50 | Running my own business earn me a higher status symbol than rising 3 1
through the ranks in formal employment
H. INFORMATIONPERTAINING TO OTHER FACTORS
Below are statements pertaining to your views regarding other factors that 0
affect your participation in entrepreneurship. Highlight or shade the number | @ 2
of the opinion which best reflects you. 2 | =
g| a|2| &| &
% gl 2| 8| 8
51 | The business environment is conducive for starting small businesses 5 312 1
52 | The policy environment is good for those seeking to start small businesses 5 3 |2 1
53 | There are adequate sources of finance for university graduates who want to 5 3 |2 1
start their own businesses
54 | Regulatory information necessary for young entrepreneurs can be easily [ 5 3 |12 1

found in the country
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55. Is there any other information you wish to add relating to your entrepreneurship education and
entrepreneurial intentions?
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